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PHYSICAL FITNESS BASIC 


NATIONAL SAFETY 


DOLF Hitler, Kampf, 
insists that, 
first, the youthful brains must 

general not burdened with things 
per cent which they not need 
and therefore (soon) forget again.” 
This generality concerning his own 
schools democracy’s arch-enemy de- 
serves attention everywhere, and par- 
ticularly the United States 
North America. ignore our 
peril. deny it, deny what 
any competent educator himself could 
prove true were disposed. 
Perhaps the percentage would need 
dropped somewhat. But long ago 
American researchers reduced spelling 
lists per cent. This was official 
admission that theretofore four-fifths 
pupils’ time this particular sub- 
ject, for example, had been wasted. 

Why ignore Hitler’s warning 
“at our Because, the world 
tomorrow, only the most efficient 
will survive—except vassals the 
most efficient. American education 
remains much less efficient than Ger- 
man—or, say, European—education, 
then America will probably succumb 
independent State. 

What, then, really most funda- 
mental education? Indeed, 


obvious, mundane, easily 
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achieved, unromantic, elemental, 
that teachers find uncomfortable 
contemplate, much less act on. 
course, the conservation 
health the development physical 
fitness—of muscular power—physical 
capacity places and things— 
ability keep going given task 
for some time, efficiently, and without 
undue fatigue—that say, strength 
and endurance, physical vitality. 
Now, this ability, virtue, ca- 
pacity, the sine qua non ideal 
personal growth, and the great objec- 
tive all “health education.” Hu- 
mans weak muscles children 
tend remain adults undeveloped 
bony structure, organic condi- 
tion, glandular function. Adults 
weak (regardless their 
“vital” state) must be, rela- 
tively own potentialities, in- 
efficient producers goods. 
Moreover, students weak muscles 
are, relatively (to their own potential- 
ities), poor learners—even the most 
academic subjects read the Clarke- 
Page report this magazine for what 
sensational news, and deserves 
known every teacher, but par- 
ticularly guidance directors, and 
certainly school administrators. 
Most all, today, physical fitness 
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“absolutely basic” national de- 
fense. Surely the need great mus- 
cular strength warriors too obvi 
ous require proof. But just 
necessary factory workers and 
farmers. The more “physically-fit” 
the worker (this strength 
muscle proportionate sex, weight, 
and age) the longer can perform 
any given task “without undue fa- 
tigue.” For fatigue, first all, re- 
duces his speed work, then curtails 
his skill, which spoils materials and 
machinery, and last causes him 
injure his body first accidents, 
and finally over-straining his vital 
organs. 

all us, the development children 
their muscular strength (in propor- 
tion sex, weight, and age) al- 
ways the first and dominant aim 
every rational educator. Nor 
this exclusive Hitlerism: every dic- 
tator knows and acts it. Indeed, 
every highly successful leader men 
knows and acts it. 

American educators have too long 
already this elemental prin- 
ciple which was an- 
cient but still followed the days 
Pericles. Even American physical 
educators have, until just the other 
day, not only ignored strength, but 
often have actually ridiculed it, and 
have even sought destroy the pro- 
grams those who were successfully 
seeking develop pupils’ physical 
their physical education 
This too generally known 
require further notice, except 
example what avoid future. 
For, with the world almost ruins, 


least spiritually, the time over- 
ripe for plain talk. 

What American educators need 
do—and soon first, 
readjust all education the end 
that both boys and girls will become 
physically fit result school at- 
tendance, rather than spite it. 

Fortunately, highly efficient meth- 
ods accomplish this end are 
able, having been developed since 1920 
fairly large group devoted 
searchers, experimenters, and demon- 
strators. Their programs, which 
serve the most careful scrutiny 
ery educational administrator pa- 
triotic duty, are explained various 
places, notably the April, 1940, is- 
sue School and So- 
ciety for October 28, 1939, and more 
briefly the New York State Educa- 
tion Department’s Physical Education 
Syllabuses, chiefly the sections 
tests and measurements. few more 
reports these “basic physical fitness 
programs” are included this issue 
devoted health edu- 
And what “health educa- 
tion,” not education for the main- 
tenance, the future, physical fit- 
ness must note, pre- 
condition for mental health—or even 
fur what some educators call “social 
health 

One more suggestion added here, 
chiefly for educators teachers about 
embark health education, phy- 
sical fitness programs. not rely 
solely even chiefly reading and 
talk produce better health results 
children. teaching” in- 
creasingly necessary today; but 
weak reed lean upon too heavily. 
There wide gap between knowing 
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what and doing it. And 
the doing that counts. 

Thus, may safely assert that 
“health teachers” who not see 
that pupils grow strength, who 
fail check their teaching proper 
strength tests, may decimate the ulti- 
mate effects whatever they try 
do. Health educators properly insist 
that “health much more than 
strength.” But just true that 
prime object health education 
must the development strength, 
without which all the health habits 
and even sound or- 
gans—are just shade better than 
worthless. 

The best health education methods 
this editor has witnessed are those de- 
scribed Thomas Hines his 
article this magazine, and summa- 
rized Clarke and Page their brief 
article. course, these programs 
are time-consuming and fatiguing. 
For they are “individualized” the 
last degree. However, since they are 
based sure knowledge each pu- 
pil’s own individual health, pupils re- 
spond—they actually change their own 
habits. 

When separately told about these 
programs, the Health Directors 
four the nation’s most famous and 
wealthy universities said, “If true, 
“Absolutely sound, but are not 
position anything this year!” 
and “We will appoint committee 
look into this program, perhaps some- 
time during this academic year.” The 
Adviser for the health program for 
fifth great university declined courte- 
look into the matter “at this 
time.” That is, none 
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Thus, only means some strong 
central influence, popular de- 
mand, may American citizens surely 
secure early, vigorous, and efficient 
action concerning the physical fitness 
their young men and women. 

Physical fitness “capacity 
perform physical acts efficiently and 
repeatedly without undue fatigue.” 

life—and particularly growth. 

Physical fitness necessary for 
efficient learning, whether skills, in- 
formation, attitudes. 

Physical fitness the sine qua 
non for national (or even personal) 
defense. 

date, American educators 
have neglected physical fitness both 
the aims and proper programs 
achieve it. 

Fortunately, highly 
improve pupils’ physical 
fitness are available, having been 
developed through twenty years 
research, experimentation, demonstra- 
tion. 

The best “health education” 
methods include physical fitness test- 
ing and follow-up procedures. 

central agency for research 
physical fitness testing and follow- 
work, for training physical-fitness 
specialists, and for introducing and 
supervising physical-fitness services 


has been established, the North 
American Physical Fitness Institute 
with offices 581 Boylston Street, 
Boston, Massachusetts. 

induce vigorous action 
American industrial and educational 
agencies toward the improvement 
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the Nation’s physical fitness, two bills 
already been presented Con- 
gress. The first these in- 
troduced into the United States Sen- 
ate Senator David Walsh 
Massachusetts, July 1940, called 
the “National Physical Fitness Insti- 
tute Act.” The second HR10606, 
introduced into the House Repre- 
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sentatives Representative Schwert 
New York State October 
1940, called the “National Prepared- 
ness Act 1940 for Health, Physical 
Education, and Recreation Schools 
and School Camps.” 

Either both these bills deserve 
immediate attention. They not 


this Christmas issue 
TION, appropriate rejoice that 
North American teachers and pupils 
are not yet harassed the clanking 
war machines, the distant roar 
warplanes, the booming guns, the 
windows and masonry, the 
complete dislocation habits, the 
struction ideals, the loss forever 
loved ones. the same tokens, 
may recall that Jesus paused his 
travels, his even be- 
fore taught—to heal the sick: 


restore strength bodies. Thus was 
health education recognized the 
greatest Teacher prime impor- 
tance, even spiritual growth, and 
fully justified public 
advice, 1929, nuns teaching 
Rochester, New York, parochial 
schools: “Lay aside, 
even religious lessons,” said, “to 
teach your boys and girls how care 
for their bodies, the temples their 
souls.” 


THE MIND PHYSICALLY DEPENDENT 


MEDICAL DIRECTOR AND PROFESSOR EDUCATION 
SCHOOL EDUCATION, NEW YORK UNIVERSITY 


among teachers reputa- 
tion there are those who build 

pedagogical systems which 
treat the mind were entity 
separable from the body. They may 
defend this notion stating that phi- 
they are Berkelian Ideal- 
ists and thus nothing else but mind 
conceivable. But even so, and 
mentally constellations God’s 
thoughts, then also must our bodies 
looked upon another focal point 
God’s thought; and sort hier- 


archial becomes evident 
between that which known body 
aud that which known mind. 
Still vital recognize that, 
far our sojourn this world 
concerned, thought 
tions mind and body are inextri- 
cably intercorrelated that one may 
said depend upon the other. 
Teleogists and entropists recognize 
that our bodies are instruments which 
reveal the working out 
mined plan. this sense might 
look upon the body the material- 
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ization mind. But this so, 
such plan, examples which are 
multitudinously familiar the phy- 
logonist, embryologist and geneticist, 
can not looked upon personal 
and individual origin. Aristotle called 
the “potential,” term which the 
Idealists would translate being syn- 
onymous with God’s mind will. 


Practically speaking are 
take the position that the particu- 
lar variety mind which concerns 
teachers complicated affair which 
least correlated directly with the 
body structurally, bio-physically and 
chemically. Mentality changes 
body chemistry modified, and this 
fact which any novice the field 
endocrinology will tell you. The 
will itself waxes and wanes certain 
drugs gases enter the body, 
cold and heat react upon the soma. 
certain temperature all volitional 
will leaves person. There mus- 
cular strength the absence insu- 
lin cortin from the adrenal gland. 
There skill the serum tis- 
sue calcium should drop below given 
our vitamin intake be- 
comes inadequate. Sensation under- 
goes perversion, then annthilation, 
the products fatigue mount higher 
and higher; and memory integra- 
tive thinking become impossible the 
blood chemistry alters few fractional 
integers toward acid more al- 
kaline reaction. are, short, 
marvels innumerable biochemical 
equilibria. 

The internal environment the in- 
dispensable crux physical strength, 
neuro-muscular skill, grace and speed, 
say nothing free soul. this 
environment becomes disturbed be- 


come awkward, inept, dull, excited, 
stupid psychiatric. More and more 
come realize that “bad men” are 
sick men that they represent chemi- 
cal phenomena which vary widely 
from most that their chemistry 
produces results which are incompat- 
ible with ours. The experience which 
accumulating the field psycho- 
medicine rich illustra- 
tions. Insulin shock, metrazol, cardi- 
ozol, even sub-lethal electrocution have 
all produced startling and interesting 
changes personality, mentality and 
the emotional sphere. 

now the body and its chemistry 
important the vehicle the 
normal mind, how may achieve 
body chemistry which more stable 
and therefore more liable support 
“free” enthusiastic, interested and 
energetic mind? The answer 
simple that staggering. is: 
through physical training that 
body! 

There other way. mat- 
ter fact these despised muscles are 
the very tools and stimulators the 
mind. Speech itself, writing, are 
course both muscular phenomena. The 
muscles are the bridges over which the 
soul man must travel meet the 
souls other men commucation. 
Without them are isolated incom- 
municado. could say nothing, 
convey nothing. would the 
living dead. 

Through activity these muscles 
the entire body gains power, chemical 
equilibrium, bio-physical stamina and 
flexibility the nervous system stim- 
ulated, the mind expands. The muscles 
are the instruments which effect crea- 
tion. The ninth symphony Beetho- 
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ven muscular performance you 
hear it. 

You cannot “take thought” and ex- 
plore the world. You must begin 
baby does feeling, then pull- 
ing, pushing, manipulating. Your 
muscles will give wings your mind, 
even your mind may direct grow- 
ing pattern skill and grace the 
contracting pattern your muscles. 

Your muscles may course enslave 
you. Your mind may become en- 
them. fact the mastery 
muscular feat exacting that 
you may have time left for read- 
ing, study even thought. circus 
star can not meditate upon the subtle- 
ties Plato flies through the 
air with the greatest ease. 
does, his flight will turn out 
swan dive and may Heaven forgive 
the 

Even general health reflected 
muscular strength, may 
trated simply the regular testing 
one’s hand-grip strength. one 
knows what one’s normal curve is, 
persistent deviation downward in- 
variably significant. indicative 
trouble which may, for example, 
explainable upon the basis newly 
acquired insomnia, developing gas- 
tric ulcer, some hidden infection 
other disturbance body chemistry. 
Dr. Frederick Rand Rogers 
ported upon this topic extensively. 
This writer also has used this test for 
scme years simple index suggest- 
ing the trend condition normals 
well among abnormals. has 


been interesting note the close cor- 
relation grip strength findings with 
other and more generally accepted 
clinico-pathological tests. 
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wonderful thing train the 
mind; but since are not born hu- 
mans but enter this world only ani- 
mals which are potentially human, 
and since have progress into 
experience mentality through 
tion, let realize that the body comes 
first, and that matter fact, 
healthy body the best single guar- 
antee healthy, friendly, social, 
mental and emotional outlook. Nor 
must forget that the work Ter- 
man, for example, shows that gen- 
ius children are interesting among 
other reasons that they are about 
one year advance their normal 
contemporaries respect their phy- 
sical measurements and their general 
good health. 

has had its day. And 
the odor sanctity was too often the 
odor ill health. can not divorce 
the mind from the body, even 
should want (which God 
The Greeks found that the body was 
good. was the temple the soul. 
know the tool and the touch- 
stone the soul. Through alone 
can express ourselves. And ex- 
press oneself most freely most 

think once more about our 
problem, shall riot hesitate put 
first things first. can therefore 
now define our terms along lines which 
inherently suggest proper educational 
approach. not, pragmatists 
speak mind-body relationships. In- 
stead speak Body-Mind rela- 
tionships. upon this basis that 
can build sound curriculum and, 
venture affirm, upon other. 


THE MARK HOPKINS METHOD 


TEACHING HEALTH 


DIRECTOR PHYSICAL AND HEALTH EDUCATION 
BROOKLINE PUBLIC SCHOOLS, MASSACHUSETTS 


request, this article even more 

informal and chatty than its 

which the fol- 
lowing account merely extension, 
and its from which 
this effusion somewhat departure. 
mention these other efforts 
scribe what going the public 
schools Brookline, Massachusetts, 
readers may know that “teaching 
health” not the whole our school 
health program. is, fact, the 
newest our methods developing, 
Brookline, healthy, happy com- 
munity. Being admittedly em- 
bryonic stage, know far from 
that degree perfection which 
every educator aspires. 

And now the truth out: our 
health teaching only the first 
stage experimentation! write 
about here only because the com- 
pelling requests friends. Yet 
may not without wistful charm, 
and with the hope that may have 
something definite value those 
who, like me, are devoted the health 
guidance young people. Certainly, 
the process delights me, and have 
cause suspect that pupils like it, 
too. 

Suppose you, feminine reader? 
were pupil the Brookline High 
School. And suppose you, sixteen 


age, intelligent, good fam- 
ily, had PFI test given 
last week. Suppose, further, that you 
were thin, with suspicion under- 
nourishment, with the consequent 
drawn expression, colorless skin (ane- 
and drooping posture typical 
girls with PFI’s below 85. Quite 
unattractive picture? Sorry. But 
must begin somewhere. (Certainly 
you, now teacher, have such pupils 
before you every day!) 

Well, you were that girl, this 
what would happen you Brook- 
line. Since your PFI was below 100, 
you would called into the Director’s 
for personal interview. That’s 
office, remember! doubt the 
girls’ physical directors would have 
had many previous conversations 
you had been Brookline schools be- 
fore. But let’s assume you are trans- 
fer pupil: your parents have just 
moved town, which explains why 
your test was taken only last 


you enter office. “Good 
morning, Miss Finnegan,” you say, 
have appointment with Mr. Hines. 
Why? you know?” 

“Yes,” answers efficient sec- 
retary. believe con- 
cerns your physical fitness. Please 


“Administrative Policies and Actions the Redirection Physical “Edu- 
for April, 1940 


2“A New Emphasis Journal Health and Physical Education,” for 
January, 1939. 
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seated. Mr. Hines will return 
diately.” 

Presently, come. “This Miss 
Thinly,” explains Miss Finnegan. 

“How you do, young lady,” 
say, “may help you?” 

“You sent for me, Mr. Hines,” you 
reply. 

“Oh, yes!” answer. “Miss Fin- 
negan, please hand Miss Thinly’s 
PFI card. Hmm! Only 73, Miss 
How you account for that 
low score 

“Oh, you retort. 
little weaker muscles than 


most girls, but what it? don’t 
want Amazon. tell the 
truth that PFI test was little 


woozy.” 

ply such person, and add, “You 
may right, Miss Thinly, you may 
leave the bulging 
muscles the boys. But tell me, now, 
you really want beautiful, don’t 

(Here, gentle reader, where you, 
sixteen-year-old girl, would prob- 
ably gasp. Come, now, did city di- 
rector health education ever say 
that you—or any your 
friends? Remember, have already 
postulated you PFI specimen, 
malnourished, pale, round-shouldered, 
lack-lustered. warrant you.) 


You see, have the crust discuss 
your beauty because have plenty 
proof that you aren’t attractive just 
now. And you know you aren’t. And 
you know know you know you aren’t! 
Besides, you see desire help 
you, and you hear voice real 
sympathy for your deficiencies. More- 
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over, and this most important, 
have gone straight into your heart 
hearts. Because you want passionately 
beautiful; sixteen this nor- 
mal and necessary. 

this time there isn’t anything 
between but space. understand 
each other! are teacher and 
and learner. Mark Hopkins one 
end log and the pupil the other 
end. Miss Finnegan has left the of- 
fice. Street sounds have lulled. For 
you are lost idea: want 
beautiful and here old man— 
knows and wants help 

And what you say? “Of course 
want beautiful, Mr. Hines!” 
What else can you say and truth- 
ful with yourself? Most girls follow 
this with question: 

“Can you help me, Mr. 

Sometimes takes five minutes 
get that question out diffident 
girl. But comes—it comes, believe 
me. And when comes struggle 
with you well the way being 
over. “Believe not,” high school 
girls listen suggestions—remem- 
ber them—and, miraculous, isn’t it? 
—act them. 

They had better. Because take 
time follow-up this interview with 


others. The girls’ physical directors 
are notified. They check your be- 
havior. They add counsel their 


own. Then, one day, you take an- 
other test. you have followed 
instructions, your PFI has increased 
greatly. Your muscles are firmer, you 
weigh more, your skin clearer, your 
eyes sparkle, you have probably cared 
for your teeth and clothes better, your 
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posture more erect, your step more 
springy. 

point out all these improve- 
ments during the PFI testing. Then 
your score: 98! “My, 
how you have improved,” say. 

“Oh!” you reply, never under- 
stood before what meant really 
well, strong, happy! This the best 
thing that ever happened 
school 

Oh, yes, dear reader, happens. 
The point meant make that the 
“health education” given you really 
takes. You listened. You acted. You 
changed your habits. You observed 
results. These results were proven 
you objective test. 

this not effective health edu- 
cation, then what is? ask know? 

Naturally, handle boys somewhat 
differently. know they want 
for their “bounce,” their broad shoul- 
ders, their bulging muscles, their ex- 
ploits endurance, their abilities 
“take it.” pitch interviews 
with “young men” these secret 
hopes. “Secret” did say? Absurd. 
These hopes are certain that boys 
want eat dinner after game 
football. 

“Jack,” say, know you want 

“Of course, Mr. Hines!” the 
usual response. But press home. 
“Do you counter, order 
clinch the point before going far- 
ther. 


hope enough has been said above 
indicate the method use 
Brookline teach healthy behavior. 
course, this not our only method. 
Whenever the school physician talks 
with pupil uses the facts secured 
from his medical examinations his 
springboard. School nurses like- 
wise. All our physical educators 
follow the same method. 

Twenty years ago Professor Clark 
Hetherington, great leader health 
education, gave name this method 
health teaching. called the 
“systematic-incidental method.” But 
did not begin with test re- 
sults, because the PFI had not yet 
been invented. 

Naturally, cannot teach all hy- 
giene this “Mark Hopkins meth- 
regular instruction for classes 
groups, that all pupils may learn 
ecrtain basic habits and knowledge. 
recognize this necessity. 

But fear it, too. For departs 
from two essentials any sound hy- 
giene course: (1) private, intimate 
discussion with individual his 
personal problems, (2) with 
sion motivated sure knowledge 
his physical fitness. The classroom 
method has its merits. But without 
the Mark Hopkins method sadly 
deficient. Indeed, the two pre- 
fer the individual-interview-based-on- 
ness method, and for several reasons 
beside those barely hinted this 
informal exposition. 


a 
> 
5 
n- 
ne 


IMPROVING HEALTH THROUGH PHYSICAL 
ACTIVITIES 


GEORGE WILLIAMS COLLEGE, CHICAGO 


classical ideal integrated 

philosophy and gymnastics 

single art has never found ac- 
ceptance this country. Rather, the 
Puritan school has held sway, and the 
medieval debate between the soul and 
the body has always been decided 
favor the former. Not until 
strong nationalistic patriotism arose 
and proceeded stress strength and 
endurance prerequisite military 
prowess was physical education 
come into its own and successfully 
challenge the tenets ascetic and 
tradition. 

This same war motive operating 
today and will doubtless once more 
constitute powerful stimulus the 
further development physical edu- 
were not essential the 
abundant life peace war times, 
assumption that again and again 
has been proved invalid those who 
have had experience with physical ac- 
tivities. 

When strikes physical education 
with its full force, such wave en- 
thusiasm will valuable detrimen- 
tal the ongoing process education 
depending upon the manner educators 
react it. seek some magical 
process, some mystic panacea which 
will serve short-cut the develop- 
ment physical perfection, shall 
disappointed. If, the other 
hand, use this new stimulus 


incentive re-examine our purposes, 
clarify our objectives, and refine 
our methods doing just what 
have been doing, then will consti- 
tute powerful influence for good up- 
physical education. This latter ap- 
proach the one propose take 
this article. other words, the 
attempt will determine where 
our physical education programs 
may find areas which more 
ful consideration may insure bet- 
ter health outcomes. 

Suppose look first the health 
examination, which usually, and 
should always be, part the physi- 
education program. Too often the 
examination has been given very 
perfunctory way, the purpose being 
simply rule out athletics other 
vigorous activities those persons who 
might injured participation. 
Probably the safety motive, valuable 
is, less importance than the 
objective the examina- 
tion. “the good old days” the 
physical educator conducted this ex- 
amination himself, whether was 
doctor not; and the follow-up pro- 
gram was put into operation the 
physical educator before the student 
left the office. not here arguing 
for medical tests other than medi- 
cal persons firmly believe physi- 
cians the only thoroughly quali- 
fied examiners. But saying that 
when students wait long queues 
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see harassed physician and when the 
latter obliged examine (inspect) 
them the rate dozen more 
hour, there can little opportu- 
nity for the doctor the thing for 
which the examination should exist— 
discuss health needs with students and 
attempt solve their health prob- 
lems. Moreover, the condition often 
aggravated the fact that the health 
service and the physical education de- 
partment are often quite distinct ad- 
ministratively and manned officers 
whose training and attitudes toward 
their work are quite variance. 

The health education students, 
whether the accumulation 
edge, the development ideals, 
(most important all) the modifica- 
tion behavior, may more con- 
with few intimate relation- 
ships between teacher and individual 
student those interrelations 
among students supervised group 
than formalized classroom lec- 
ture situation. good twenty min- 
utes discussion involving teacher 
single pupil face-to-face re- 
lationship will worth whole se- 
lectures general health 
subjects. Such opportunity dis- 
cuss one’s specific needs should 
given every student following his 
health examination, and every bit 
available knowledge concerning that 
student should brought into that 
conference. 


Not only the examination but 
through careful daily observation must 
the physical educator alert note 
evidences excessive fatigue, ten- 
sion, improper function. these 
appear, the counseling process auto- 
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matically comes into operation, and 
means are taken the direction 
the correction ameliorization de- 
fects. This the essential genius 
adequate health education process. 

Some may object that the physical 
educator this function encroach- 
ing upon the field the physician. 
There time quibble here; ac- 
tion urgently needed. The doctor 
handles such small percentage the 
population that many needy are left 
without these health educational ad- 
vantages unless the physical educator 
supplies them. Thus not con- 
flict with the doctor but rather with 
all the quack advertising papers, 
magazines, and over the radio which 
offer the uninitiated false health hopes. 

Physical education has implications 
for health the whole fitness con- 
ditioning process. people are 
physically much weaker than the na- 
tiouals certain other countries. 
matter fact that some our 
youth steadfastly object the devel- 
cpment muscular strength the 
basis that will not needed 
their work. would seem that those 
who argue most vociferously about the 
inappropriateness developing phy- 
sical strength are the ones who are 
most lacking and thus the ones 
who know least about what they are 

But, physiologists remind us, not 
all exercises will actually cause 
hypertrophy. increase our strength 
must use strenous activities, those 
that tax our muscles the utmost. 
Ping pong, darts, and shuffleboard 
the one hand and apparatus work, 
weightlifting, and wrestling the 
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other throw program-makers into 
quandary. 

read Greek mythology two 
dread monsters who dwelt promon- 
either side the Straits 
Messina between Italy and Sicily. 
One these, Scylla, resided cave, 
from which her six ugly heads darted 
out snatch seamen from any ship 
within reach. The other, Charybdis, 
lived den the opposite shore. 
Three times each day she sucked 
and spouted out water, often drawing 
large galleys into her capacious jaws. 
The passage between was very danger- 
ous sailors since, attempt 
avoid one the monsters, they were 
likely fall into the clutches the 
other. 

Physical educators today, similarly, 
find themselves between two dangerous 
extremes. the one side stolid, 
formal, lifeless program 
simply build muscle, with con- 
sideration for other phases personal 
development. the other extreme 
haphazard, hit-or-miss, throw-out-a- 
ball attempt recreation whose out- 
comes are quite superficial the 
thinking those promoting such 
program. 

dare not become mere “muscle 
boys.” Neither must become rec- 
reationalists the point where 
thought given the planning 
the individual’s physical development. 
must aware the Scylla 
too strong emphasis the physi- 
eal side which will give none the 
other values. Yet must also avoid 
the Charybdis wishy-washy, phy- 
sically innocuous play program which 
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will not make possible the achieve- 
ment unique health objectives. 

Not only strength but endurance 
dependent upon the efficiency the 
heart, which, turn, influenced 
certain types physical activity. 

One who good physical condi- 
tion does not become fatigued rap- 
idly and thus may have, far this 
factor concerned, higher resistance 
tuberculosis, colds, and certain 
minor infections. most respects, 
however, the athlete unfortunately 
better chance warding off dis- 
ease than the more lethargic student 
who shuns all physical activity. 

However, there reason believe 
that the one who good physical 
condition may make speedier and 
more permanent recovery than the one 
who forsakes vigorous activities. Many 
diseases affect the red blood corpuscles. 
The rate production these cells 
will increased the trained indi- 
vidual due improvement the 
machinery used their manufacture. 
Thus there will shorter period 
waiting for replacement destroyed 
cells. larger number diseases 
the heart. Naturally the one 
with the stronger heart has the better 
chance recovery. 


Exercise also stimulates the activ- 
ity stomach and intestines. 
strong abdominal musculateur cuts 
down the cases painful menstrua- 
tion. 

Not all the health benefits 
physical exercise are immediate. The 
one who achieves skills various 
adult activities and love for them 
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itage healthful enjoyment for his 
later years. The ideal habit 
regular participation physical ac- 
tivities throughout life. Such habit 
should developed early the 
child’s school life. 

reality the physical educator 
health officer—good bad—being 
charge activities which, the de- 
gree that supervision effective, con- 
tribute good health. course, 
will rely upon the physician for diag- 


nosis defects and for direction 
treatment, can secured. His 
opportunities for health service, though 
limited area, may quite 
broad those the doctor because 
the greater breadth his contact. 

physical educators have really 
unlimited opportunities the health 
field our area one which there 
great need. are efficient and 
alert our possibilities, may 
able transform national weak spot 
into source pride. 


EDUCATIONAL RELAXATION FOR THE 
CLASSROOM TEACHER 


DIRECTOR THE LABORATORY CLINICAL PHYSIOLOGY, CHICAGO 


ELAXATION,” said doctor 


recently, “is much discussed 

today. However, knowledge 
the subject seems spread wide 
but very thin.” Obviously, what the 
doctor meant relaxation was not 
amusement recreation hobbies, 
but rather more technical matter, 
namely, the absence activity one 
more nerves muscles. The bear- 
ing this field Education would 
seem increasing importance 
—and not only with respect the 
health the pupils, but also their 
learning abilities. 

For the classroom teacher who be- 
lieves that some knowledge his pu- 
pils from nervous standpoint es- 
sential securing best results, this 
article written the hope that 
will led look into the subject 
further. 


one sense, Relaxation depart- 


ment Physical Education related 
the acquisition any skill. an- 
other sense, and least equal im- 
portance, Relaxation department 
the education mental abilities, 
however abstract the subject which 
mastery acquired. Some un- 
derstanding these relationships 
essential for every classroom teacher 
who desires know not merely the 
subject taught but also the pupil. 

The more pursue the study 
learning process, the more evi- 
lar activities. When the pupil en- 
couraged learn any field whatso- 
ever, the teacher’s purpose can 
develop certain series and sets 
muscular acts. Obviously, this true 
gymnastics, manual training, 
and the plastic arts. now have 
reason believe that true also 
all other fields Education. 
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students have known since the 
time Galton 1888, all mental 
acts include certain pictorial forms 
real quasi character. There are the 
visual pictures, whose clarity some 
persons said almost photo- 
graphic. There are the sound images, 
some persons definite that 
times they can not distinguished 
from reality. There are odors 
scents, which many individuals can 
reproduce vividly. There are the 
tustes, which play much greater part 
the lives some individuals than 
those others, but which are doubt- 
less more less reproduced the 
image forms everybody. Accord- 
ing the textbooks, there another 
form imagery, called muscular 
kinesthetic, wherein 
produce muscular acts, when they 
imagine reflect. reproducing 
those acts, they have experiences 
which resemble the acts the same 
extent that visual images resemble the 
objects which they reproduce. 

These older views, substantially 
correct, nevertheless are now subject 
revision. find, means in- 
struments precision, that what has 
been called “kinesthetic is, 
fact, muscular action. When 
has so-called kinesthetic 
image, actually engages act, 
quite the act were overt, employ- 
ing much the same musculature but 
greatly reduced intensity and extent. 
find also, physiological meth- 
ods, that visual images make their ap- 
pearance not haphazard according 
certain abstruse “psychological 
laws” was formerly believed, but 
route reproduced from actual 
vision. 


Thus, when one sees, the eyes are 
configurations; plain language, 
one looks certain direction. Now, 
this looking muscular act, involv- 
ing not merely eye muscles but com- 
monly also those the lids, forehead, 
brow and neck. When, recall, 
“sees” the same object, the act di- 
rected voluntarily insofar uses 
approximately the same musculature 
constructive imagery, teachers often 
voluntary muscular acts which re- 
quired, that the imagination can 
directed toward set purpose. 

All this leads the discovery 
that teaching and learning are not 
merely mental functions. One the 
greatest aims teacher can have the 
inspiration and direction certain 
types motor control. 

The music teacher will find much 
the same characteristics her pupils 
when she desires them recall notes 
chords, compare various passages 
compose. When sound heard 
man, looks toward the source 
that is, moves his eye muscles, his 
neck muscles, even his whole body, 
otherwise the sound does not receive 
what commonly called “attention.” 
Accordingly, when sound recalled 
imagined, there once again vol- 
untary looking toward the real 
imagined source. Without such actual 
looking, which characterized 
muscular contractions the feelings 
thereof, sound recalled imagined 
takes place. This not matter 


theory, but matter proven fact, 
which pedagogical and other theo- 
ries must 


accommodate themselves. 
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There are other ways which sound 
images can occur, but they also in- 
the activities muscles. 

This recasting certain elements 
Psychology enables see cer- 
tain broad technical aims Educa- 
tion clearer light than heretofore. 

All learning muscularly directed, 
whether involves seeing, hearing, 
other sense, engages the memory 
imagination. The ability recall 
and imagine can better under- 
stood when they are regarded de- 
‘sired sets voluntary muscular acts, 
because the fact that 
skeletal muscles determine the charac- 
ter the act and its direction. 


The teacher who comprehends the 
problems learning, memory, recall, 
from this very direct point view, 
ean readily see many points prac- 
tical importance. can now under- 
stand that not sufficient merely 
lead the pupil towards the desired 
combinations muscular acts and 

images: must also seek, far 
possible, and classroom necessity, 

identify and eliminate whatever 
interferes with these aims. gen- 
eral, factors which render the pupil 
excessively tense are likely inter- 
fere with the smooth course the 
learning processes. The reader will 
readily appreciate this prime 
corollary our major thesis: that 
certain muscular responses accompany 
determine all learning. Thus, since 
certain muscular tensions are neces- 
sary, other tensions will interfere with 
learning. 

Excessive tension the 
the nerves known “high 
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muscle tension” “high nerve ten- 
sion” (technically, “neuromuscular 
Its causes are many 
and various. few illustrations must 
suffice. pupil may excessively 
tense because disease, including 
infectious diseases, other 
acute fevers, various inju- 
ries, and host common diseases. 
may excessively tense because 
some defect vision, hearing, 
other sense organs; because 
some motor disability such 
pled arm leg, with the feeling 
incapacity which accompanies it; 
from hyperthyroidism or, rarely, from 
other glandular diseases from many 
other maladies. may excessively 
tense because was born that way, 
from imitation overtense beha- 
vior parents other persons (even 
including his teachers!). may 
tense because the teacher overstimu- 
lates him, fails understand his 
problems, inciting him increased 
effort overcome difficulties learn- 
ing. 

seems not too much, view 
what has been noted above, say that 
the competent teacher should able 
discriminate excessive tension 
pupil and start the ball rolling 
toward the proper diagnosis the 
with the aid parents and 
doctor, necessary. 


Since learning consists essentially 
configurations muscular acts, ac- 
complished images, feelings, emo- 
tions, and certain other bodily states 
express word phrase the ideal 
state the pupil toward which the 
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teacher should strive. This called 
“differential relaxation.” The learn- 
those muscles which are needed but 
does not use them too much too 
little, and who uses muscles super- 
fluous for the matter hand. When- 
ever the teacher succeeds inducing 
the pupil differentially relaxed, 
obviously that pupil will learn faster, 
more accurately, and recall more read- 
ily. Under such conditions, distrac- 
tions are minimum. This does 
not mean that the teacher necessarily 
bends every effort avert distracting 
seunds, including whispering and 
other noisy activities; for, the in- 
dividual properly relaxed, such 
will not induce the eyes 
move away from the object study. 
such movement occurs, even 
slight degree, with the evidence 
have, indicates that the sound 
degree disturbing. Indeed, 
impossible always render conditions 
favorable relaxation, nor highly 
desirable. Like boat which sails 
the high seas, alike storm and clear 
weather, properly disciplined muscu- 
lature relaxes differentially even under 
unfavorable conditions. Careful train- 
ing should directed toward cultivat- 
ing the ability relax under unfavor- 
able conditions, advanced step, 
after relaxation has been accomplished 
under advantageous conditions. 

For the sake not alone the pupil, 
but also for himself, the teacher needs 
know definitely about relaxation. 
Without doubt, the position the 
teacher present-day schools abounds 
with strains and stresses. Not alone 
must teach efficiently—an increas- 
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ingly difficult task! must also 
cope with increasing number 
distracting, that is, hypertensing, in- 
fluences outside the classroom. Thus, 
his troubles include various problems 
the school, such the attitude and 
actions director principal, 
well associate teachers. some 
instances, dealings with parents prove 
exceedingly trying that is, 
Not infrequently the teacher 
position constraint owing per- 
sonal relations the school, 
ing marked differences 
Commonly, these conflicts, which 
seem arise from different points 
view, can actually traced hyper- 
tension the part the teacher 
other officials involved. more 
relaxed state the persons concerned 
would often itself clear the atmos- 
phere disturbances which only in- 
crease upon argument and discussion. 
Finding himself disapproved supe- 
riors associates, the teacher often 
obliged continue on, because 
belief his own ideals because 
the necessity earning livelihood. 
Under such circumstances, the ability 
relax, cultivated intelligently, 
may save him from nervous strain and 
suffering, while permitting him 
his teaching more effectively. 
Nervous hypertension, pupil 
teacher, according clinical expe- 
rience, promotes irritability and fa- 
tigue. the long run, may reduce 
general working ability. tends 
lessen general resistance certain in- 
fections and other chronic disease 


processes, all probability. Among 
its end-results, long continued, are 
high blood pressure, well disor- 


ders the digestive system, including 
common forms constipation di- 
arrhea, found “spastic colitis.” 
The doctor, faced with the necessity 
treating such end-results adults, 
may well conclude that something 
might have been done prevent their 
initial development childhood. 
stitch time” the adage which Edu- 
Relaxation will some day be- 
gin apply children. The 
the technique called “Progressive 
Relaxation.” 

The teacher will disappointed 
believes that can gain sufficient 
knowledge the field relaxation 
from afternoon’s perusal book. 
might well expect learn 
play golf chess similar period. 
seems justifiable say that what- 
ever time puts into the subject 
true study will well repaid. Does 
this indicate that little knowledge 
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about relaxation dangerous? Yes! 
But knowledge often disas- 

Study, however, not sufficient 
itself, any more than playing golf. 
Rook knowledge will not produce 
skill. There must practice. Prac- 
tice must well directed, too. The 
teacher who not accustomed lab- 
oratory methods will often find 
difficult distinguish between glib 
pamphlets the subject relaxa- 
tion, and more reasoned documents 
which, while perhaps less interesting 
and sensational, are accurate their 
statements. can only hope that, 
the course time, the field 
laxation will come developed 
and known both scientific 
tion and also practical engineer- 
ing department the field Educa- 


Jacobson, “Progressive Relaxation,” University Chicago Press, 1938. 
Editorial Note: The reader will find Dr. Jacobson’s “You Must Relax” and “You Can 
simple follow and prime importance. 
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REPORT SPECIAL PHYSICAL FITNESS 
PROGRAM SYRACUSE UNIVERSITY 


PROFESSOR AND DIRECTOR TEACHER TRAINING 
PHYSICAL EDUCATION, SYRACUSE UNIVERSITY 


URING the past school years, 

Getty Page, graduate assist- 

ant physical education, made 
careful analyses fifty case studies 
Syracuse University students with 
low Physical Fitness Indices (PFI’s). 
After gathering information pre- 
liminary case studies, the data were 
analyzed, and insignificant material 
eliminated. Following brief out- 
line the PFI program and results 
the analyses. 


Following brief resumé the 
steps taken conducting the Physical 
Fitness Program Syracuse Univer- 
sity. 

Administration medical ex- 
aminations and physical fitness tests 
during the first month college. 

Selection students with PFI’s 
below for special follow-up, analy- 
ses, and guidance. 

Conduct preliminary case 
studies, each which includes sum- 
maries of: (a) academic aptitude; 
(b) scholastic success; (c) social 
adjustment; (d) weight record; (e) 
defects causing mechanical impair- 
ment taking the test; (f) recent 
accidents, illnesses and operations; 
and (g) the annual health examina- 
tion administered the Student 
Health Service. (Clarke Case-Study 
Record Form used.)* 

Syracuse University Book Store. 


Administration Clarke Health- 
Habit Questionaires.* 

ences, based upon information 
tained from preliminary case studies 
and replies health-habit question- 
aires. 

Discussions with students hay- 
ing undesirable health habits. 

Conduct developmental pro 
grams for those need large 
muscle activity. 

Provision relaxation pro 
grams for chronically fatigued hy- 
pertensed students. 

Sending students other 
specialists, such physicians psy- 
chologist, when causes low 
indicate physical defects, organic 
sions, personality maladjustments. 

10. Re-testing all low fitness 
pupils four six week intervals. 

11. Revisions programs for in- 
dividuals whose PFI’s not increase, 


the fifty cases studied, 
were freshmen. the time the 
final test, these men had not been 
Individual Physical Education classes 
for more than one and one-half 
ters. The median increase PFI for 
this group was 19.0 points. These 
increases physical powers 
proximately 30% cannot fail 
very helpful the present and future 
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physical and mental well-being 
these individuals. 

The other students included 
the study were mostly sophomores 
who attended the Individual Physical 
classes for not more than 
three and one-half semesters. The 
median increase for this group was 
24.5 points nearly 35%. This 
highly satisfactory improvement. 
These students freshmen gained 
very little during the first year col- 
lege—not enough bring their 
85. 

Physical Fitness Program, random 
selection 113 students the Regu- 
lar Physical Education Classes were 
tested. this number, were 
freshmen who had been 
classes for not more than one and one- 
half semesters. The median increase 
for this group was 1.4 points. The 
remaining men were sophomores 
who had attended regular physical 
education classes for not more than 
three and one-half semesters. This 
group decreased PFI average 
points. 

The superiority the Indi- 
vidual Physical Education Classes 
meeting the individual physical fitness 
needs college men clearly evident. 
fact, the only type physical 
education program that can consist- 
ently this. The emphasis here 
the individual—his needs are stud- 
ied, then his program adapted 
them. 


Scholastic Aptitude: The boy who 
comes college with low PFI 
quite apt above average 

These are the usual results 


aptitude. This does not 

necessarily mean that there nega- 

tive correlation between physical fit- 

ness and general intelligence; im- 

plies rather that the boy with high 

scholastic aptitude has not achieved 
the physical fitness that capable 
achieving. 

These facts became especially signi- 
ficant when was found that, during 
the period from September 1939 
April 12, 1940: 

83% those students with 
corded PFI scores who were 
dropped from the University be- 
cause low grades had be- 
low 100 (the average). 

39% had PFI’s below 85. (For 
the group, the median percentile 
scholastic aptitude na- 
tional norms, was 72.) 

addition these groups, 11% 
those dropped from the Uni- 
versity because low scholarship 
had serious physical defects (as 
determined the Student Health 
Service) which prevented them 
from taking active part the 
physical education program. 

Only one the fifty low PFI 
students selected for case study 
work and individual physical edu- 
cation programs was dropped be- 
cause poor scholarship. The 
percentile scholastic aptitude rat- 
ing this individual, however, 
was 10: student was prac- 
tically hopeless. 

permissible then conclude that 

average high PFI essential 

for collegiate success even though the 
scholastic aptitude high? 
education courses North American 


high schools and colleges found scores similar 


. 
- 
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AND 


Adjustments: College 
boys with low are definitely be- 
low the average social ‘adjustment 
(as determined the Washburne So- 
cial Adjustment Inventory). Fifty 
per cent the low PFI group were 
below the 25th percentile, national 
norms. 

Physical 
ence: The low PFI students seldom 
participated their high school physi- 
cal education athletic programs. 

past serious illnesses seemed the 
cause low physical fitness. 

Faulty Health Habits: The 
college boy with low PFI usually 
has one more faulty health habits. 
These may range from dietary indis- 
cretions excessive use alcoholic 
beverages. Other typical faulty health 
habits were: insufficient sleep, smok- 
ing moderate large amount, and 
improper mealtime diet. 
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Living: Students living home 
who attended college have lower physi- 
fitness than those who came from 
out-of-town and lived the campus, 

Employment: The per cent 
students with low physical 
working their way through college 
the same the per cent students 
the entire University similarly em- 
ployed. 

The individual who 
overweight more apt have low 
physical fitness when compared with 
others his age and weight than 
the individual who average un- 
derweight. 

Attitude Toward Physical 
tivities: objective check was made 
initial attitudes toward physical 
activities. Low PFI students who 
had participated the Individual 
Physical Education Classes, however, 
were enthusiastic about them. (No 


check was made the financial status 


parents and PFI’s pupils.) 


EAR Sirs, 

Physical fitness—and educa- 
tional programs increase 
air. Such programs, reliably 
informed, have already been devel- 
oped, and only await your official ap- 
proval incorporated junior 
and senior high school curricula—and 
for both boys and girls. 

This letter, however, deals with an- 
other topic. Indeed, Sirs, treats 
program which justifies special in- 
terest today physical fitness. 
mean, course, military training. 
But hear from bellringers every- 
where that physical educators are op- 
posed the inclusion military 
training their programs. 
over, letters from far and wide report 
that many educational administrators 
any school programs. 

This apparent incongruity 
universal need for the military train- 
ing youth, the one hand, and 
reluctance schoolmen incorporate 
formal public education, the 
other hand,—have impelled re- 
flect what may best for our Na- 
tion the future. 

Life changes, gentlemen, 
schools must change prepare chil- 
dren for new tasks. suspect school- 
men will not modify school practices 
unless and until representatives the 
people locally request such changes. 


OPEN LETTER MILITARY TRAINING: 
SCHOOL BOARD MEMBERS AND 
COMMITTEEMEN 


Fourth 


This natural and proper. give 
you own thinking this new 
point view concerning military 
training, have summarized con- 
clusions succinctly possible 
the formal statement which appears 
below, the logic and propriety which 
hope you, Sirs, will approve. 

fragmentary, achieve brevity— 
not greatly error, trust you and 
your associates will act favorably 
the policies the 
earliest moment, that the young 
men your schools will prepared 
their full share national de- 
fense, and even set worthy examples 
for youth elsewhere. 

you, are control 
school policies your community 
—do this now, you may save an- 
cther wild ride through your streets— 
say nothing the great service you 
will perform, not only for your own 
children and community, but even 
more for our great Nation. 

Sirs, 

Your humble and obedient servant, 

Paul Revere, Fourth! 


MILITARY TRAINING PUB- 
LIC SCHOOLS; AND ITS RELA- 
TION PHYSICAL EDU- 
CATION 
Definitions and preliminary ob- 

servations. 
Military training preparation 
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for efficient military service. 

Efficient military service 
quires 
Strong and enduring bod- 

ies—physical fitness. 
Technical skills. 
Morale. 

Training for all three affect 
physical fitness for good and 
ill. 

Both skills and morale depend 
physical fitness for opti- 
mum development. 

schools are the educational 

agencies the people, organized 

and conducted preserve and in- 
crease the safety and happiness 
all the people. 

modern life men must 
efficient military units. 

Therefore, some governmental 
agency must render them 

Physical education “education 

means physical activities” 

achieve educational aims. 

Strength and endurance—phy- 
sical fitness—is the first aim 
education, for every other 
learning quality life 
pends it. 

Since physical activities pro- 
foundly affect physical fitness, 
the first aim, and chief respon- 
sibility, physical educators 
develop strength and en- 
durance pupils. 


Since physical fitness basic 


military efficiency, and 
since physical fitness the 
prime aim physical educa- 
tion, physical education be- 


comes the basic program 
achieve military efficiency. 


Argument. 


Since military efficiency will 
required all men, schools should 
prepare pupils for it, far 
compatible with pupils’ develop- 
ment otherwise— 

Physical fitness should 
veloped physical education. 

Such technical skills can 
best given children should 
taught school somewhere. 

the handling the body— 
should taught physi- 
cal education classes. 

Morale should developed 
all school activities. 

Since special military training 

will aid young men serve po- 

sitions leadership command, 

and since leaders are vital mili- 

tary efficiency, 

military training, “pre-mili- 
tary” training, those most 
likely become leaders, that 
is, those who are 
Most fit physically. 

Possess the highest morale. 
Since military efficiency the re- 
sponsibility military officials, 
and since the teaching school 
children the responsibility 
educational officials, 

The nature military efficien- 
and condition—physical fit- 
ness, skill, morale, appertain- 
ing thereto,—should deter- 
mined military authorities, 
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stated definite terms, and physical education, these poli- 


given educational authori- 
ties. 
The methods achieving such 
conditions should deter- 
mined educational authori- 
ties. 


School recommended: 
General: 


a. 


Cc. 


Secure from military authori- 

ties answers B-3-a above. 

the light Section (a) 

above, analyze the entire school 

program and methods, every 

subject, every section each 

subject, every basic method 

teaching used, every policy 

followed, determine: 

What present 
should curtailed. 

What present practices 
should increased. 

What new practices should 
introduced. 

Train teachers for new proce- 

dures and introduce these into 

actual school programs and 

the earliest moment. 


cies are already obviously proper: 


a. 


Concentrate teacher efforts 
the development physical 
fitness. 

Provide such technical mili- 
tary training—or pre-military 
handling one’s own body for 
all who are physically fit. 
Withhold (b) above from the 
unfit until they become fit. 
Provide special technical mili- 
tary training for the most phy- 
sically fit. 

Provide special physical fitness 
training for the least physical- 
fit. 

Require regular reports from 
teachers the physical fitness 
pupils, based proper 
tests, which take account 
variations their sex, weight, 
and age. 


(4th) 
Boston,— November 14th, 1940. 
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THE CONSTRUCTION COURSE HEALTH 
EDUCATION FOR SECONDARY SCHOOLS 


DIRECTOR PHYSICAL EDUCATION, YONKERS PUBLIC SCHOOLS, NEW YORK 


Regents the University 

the State New York approved 

the “Regulations the Commis- 
sioner Education Governing Health 
and Physical Education” July 30, 
1937, thereby requiring expanded 
program physical education, health 
teaching, and health service the 
public schools New York. 

Previous this time the adminis- 
tration the Yonkers Schools 
had set operation Social-Civic 
Curriculum paralleling the Academic 
Curriculum the senior high schools 
and order meet the specific needs 
pupils that course had curricu- 
lum committee working new 
the social studies. The mat- 
ter new curriculum health edu- 
cation had been under consideration 
for some time. the fall 1937 
committee was appointed develop 
course study which would fulfill 
needs and the same time meet 
the state requirements “the equiva- 
lent time least one school pe- 
riod week.” 

There were eleven members consist- 
ing physical education, social stud- 
ies, science, English and home eco- 
nomics teachers, nurse-teacher and 
the directors health service and 
physical education. During its first 
meeting the committee elected per- 
manent chairman the director phy- 
sical education. 

The committee, unlike other cur- 
riculum committees, faced entirely 


new problem. teaching had 
not previously been offered the sec- 
ondary level, except accessory 
outlined the general science, bi- 
ology and chemistry syllabi. The 
program had been, effect, 
grated program which health in- 
struction was everyone’s responsibil- 
ity but specifically one’s; without 
and without 
The Yonkers Tuberculosis and Health 
Association through its executive sec- 
retary gave active codperation pro- 
viding two field workers from other 
parts the state who came tell 
the committee successful health ed- 
ucation projects which were being car- 
ried out their zones. The Associa- 
tion also furnished the committee with 
feur speakers, who conducted health 
ferums various topics. The city 
Director Public Health made avail- 
able complete information regarding 
the work his department, city ordi- 
pertaining health, and also 
devoted some his public health fo- 
rums problems pertinent health- 
ful school living. 
Arrangements were made call 
specialist health education, 
fessor William Hughes Colum- 
bia University, consult with the 
ecmmittee. Professor Hughes spent 
two days working with the committee 
and made the following recommenda- 
tions: 
pointed the Principal each 
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secondary school which does not 
have one present. 


Determine what should taught 


this field Yonkers. 

Survey present courses all 
subjects that touch health. 
(1) Allocate assignments 

among the various de- 
partments. 

Survey other agencies which 
work with children school 
age. 

Survey the school environ- 
ment. 

Survey pupil interests. 

Survey teachers’ opinion 
the health information, ser- 
vice and habits, needed 
pupils. 

Examine courses study of- 

fered other cities. 

Ask principals serve chair- 

men health councils the va- 

rious schools. 

The needs pupils shown 

the school health examination 

should provide material for in- 
struction. 

After surveys have been com- 

pleted, sub-divide the topics 

presented the curriculum and 
allocate departments. 

Questions concerning administra- 

tion. 

cialists the field covered 
departments now existing 
the 

Are additional personnel need- 

Outline course study. 

Units work.” 


From this point on, the committee 
met regular intervals for full 
school day time. Substitutes were 
provided teach the classes com- 
mittee members. Seven meetings were 
held during 1937-38, eleven during 
1938-39 and twenty meetings during 
the year 1939-40 when the study was 
completed. Besides the time given 
meetings, the committee members 
spent hours research (in addition 
carrying their regular work) ex- 
amining courses study, textbooks, 
the work health agencies, laws 
the subject and all available literature. 

early survey was made deter- 
mine “What Now Taught 
Health.” The questions covered thir- 
teen health areas, namely: personal 
regimen, including appearance, nutri- 
tion, rest, exercise, communicable dis- 
eases, special senses, harmful sub- 
stances, mental hygiene, social hy- 
giene, safety, professional health ser- 
vice, physical defects and home, school 
and community health. The findings 
showed that the only area receiving 
complete treatment all three the 
junior high school grades 
sonal regimen. Nutrition, communi- 
cable diseases, special senses, and 
harmful substances were being given 
adequate treatment the ninth grade. 

the senior high school level, 
only those pupils taking biology (ap- 
proximately 15% the senior high 
school enrollment) were being given 
health instruction, except few 
areas. The personal appearance, spe- 
cial senses, and mental hygiene areas 
were touched upon several depart- 
ments, resulting considerable du- 
plication. 


‘ 
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sampling pupil interest per- 
sonal and community health problems 
was taken from four hundred pupils 
having fifty girls and fifty boys 
each the upper four grades submit 
lists health questions which they 
wanted answered. Care was taken 
obtain the confidence these pu- 
pils and keep their identity un- 
known. Two groups papers were 
discarded and two others substituted 
when was found that the questions 
asked were academic rather than rep- 
resenting personal interests. The pa- 
pers were collected eight different 
schools. 

Throughout the girls’ papers, from 
the ninth through the twelfth grade, 
there were common questions per- 
sonal appearance (particularly care 
the skin), love affairs, the menstrual 
period, and venereal diseases. The 
boys asked more questions concerning 
physical fitness but also asked many 
the field social hygiene and 
treatment injuries. Both girls’ and 
boys’ papers contained large number 
questions mental health, and also 
that many weird supersti- 
tions concerning health still exist 
among our pupils. 

The next step was determine the 
health knowledge our pupils. Form 
edge Test was given five senior high 
schools 1440 pupils, and two 
junior high schools 1460 pupils. 
Since the questions the 
test deal with nutrition the findings 
had more validity that area than 
any other. Two important areas 
(mental health and social hygiene) 
are omitted entirely from the test and 
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four others (personal 
sleep, special senses and physical 
fects) are allotted only one question 
each. 

The curve the median scores 
the test was smooth, with progres- 
sion from for seventh grade girls 
for twelfth grade girls and from 
for seventh grade boys for 
twelfth grade boys. perfect score 
would have been 60. While definite 
progression was shown for median 
scores, was found that the 
ences the range scores the 
rious grade levels were insignificant. 
For example: seventh grade boys 9-48, 
twelfth grade girls 20-59. other 
words, many seventh grade pupils 
knew very much more about health 
than did many twelfth grade pupils. 

The committee, being well aware 
that health knowledge possessed 
the individual does not necessarily re- 
sult desirable health practises, de- 
termined the outset build 
course study which might reason- 
pupil The members selected 
health areas their own choosing, 
which they felt best qualified 
velop. effort was made keep 
the course within psychological 
der presentation, that is, consider- 
ing the timeliness pupil health 
problems according pupil’s educa- 
tional and physical maturity, and the 
need for practical application. Since 
the committee was made teach- 
ers from the various grade levels, 7-12 
inclusive, was possible determine 
with fair degree accuracy the sub- 
ject matter which each grade might 
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expected have sufficient founda- 
tion and capacity handle. Not all 
the health areas listed above 
were presented every grade level 
but each area there was progres- 
sive degree difficulty from the sev- 
enth through the twelfth grades. 

attempt was made, too, pre- 
sent the material when would 
most needed. For example: nutrition, 
living, and mental health were 
offered all grades, and stressed par- 
ticularly the twelfth grade. More- 
over, since many the pupils not 
have opportunity for higher edu- 
cation, those subjects which seem par- 
ticularly pertinent early married 
life, such social relationships, pro- 
fessional health service, and home and 
community hygiene, were stressed 
the twelfth grade. 

statement aims was drawn 
for each health area, and specific ob- 
jectives means which these aims 
might expected attained were 
designated each grade level. For 
example, the aims mental health 
and the objectives for grade ten were 
stated follows: 

The aims Mental Health out- 
lined this curriculum are stimu- 
late the pupil, through the acquisi- 
tion the knowledge that mental 
health may developed, and within 
certain limits controlled, desire 
establish definite procedures toward 
setting and maintaining hierar- 
chy habits which will result the 
integration his personality the 
highest level attainable, consistent 
with his age, intelligence, and envi- 
ronmental background. 

Objectives 
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the ways which habits are formed 
and eliminated. 

show the values and dangers 
mental habits. 

establish economical habits 
learning. 

The syllabus was set teach- 
er’s outline, rather than textbook 
health information. The material 
was arranged three columns, with 
statement problems the first 
column; and, the second, which 
made the bulk the material, 
list basic materials and suggested 
activities bearing the problems. 
The third column consisted refer- 
ences books, pamphlets 
odicals. 

Each committee member worked 
out his own material individually and 
then submitted the curriculum 
committee whole. was gone 
over word word the entire com- 
mittee; and every case revisions, 
additions and subtractions were made, 
the material worked over again and 
resubmitted and all cases was final- 
the committee, usually unanimously. 
There were differences opinion 
relation the placement the mate- 
rial which had ironed out; state- 
ments fact were carefully investi- 
gated and controversial discussions 
the part pupils were anticipated; 
but material was not discarded that 
account. 

When completed, the syllabus con- 
tained 182 pages plus the Table 
Contents and Bibliography. The 
junior high school work was allocated 
existing departments follows: 
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English—personal regimen Gener- 
Science nutrition, harmful sub- 
stances, diseases, special senses and re- 
subjects; Social Studies safe 
living, home, school and community 
hygiene; Home Economics—personal 
regimen for girls; Physical Educa- 
tion—exercise, sleep, rest and recrea- 
tion, personal regimen for boys; 
Guidance—mental health, professional 
health service. The material social 
pecially qualified teachers. 
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the senior high schools, the 
teaching all done special- 
ists health education. 

this writing, the syllabus has 
been use for month. Pupils 
both junior and senior high schools 
are showing intense interest the 
material. One favorable manifesta- 
tion indicated pupils raising, 
their own initiative discussions, 
many problems which have been out- 
lined and completely covered the 
syllabus. 


HEALTH EDUCATION PROVING GROUND 
WHICH PROVED! 


DIRECTOR PHYSICAL EDUCATION 
EAST PROVIDENCE JUNIOR HIGH SCROOL, WORCESTER, MASSACHUSETTS 


HENEVER one suggests 

change school policy, par- 

ents, administrators and the 
public want conerete evidence that 
such change will benefit all affected. 
Consequently, when the author’s de- 
sire change the customary Physical 
program which was ef- 
fect Worcester, Massachusetts, was 
placed before Superintendent Walter 
Young, many questions were asked. 
Approval was granted Dr. Young 
adopt the Physical Fitness Pro- 
gram the author’s school, the Provi- 
dence Street Junior High School. 
This school was used “prov- 
ing ground.” The discussion which 
follows will show definitely that the 
program adopted was very beneficial 
the health and academic progress 
the boys this school. 
First, the PFI battery was given 
all pupils (after they were exam- 
ined and approved the school phy- 


Postural deviations were also ob- 
served and recorded. Then the boys 
were segregated into homogeneous cor- 
rective groups based upon deviations 
from normal strength and posture 
the shoulder girdle, pelvic girdle and 
the feet. 

Third, cards, upon which were 
printed corrective exercises 
for each deviation group, i.e., shoul- 
der, pelvic, and feet, were given 
each member each class. 
who had previously been trained 
demonstrate proper exercises for their 
own classmates, then took groups 
different parts the gymnasium. 
Written the bottom each indi- 
vidual pupil’s card was the number 
minutes the individual should exercise 
daily. This time element was based 
upon each boy’s need, judging his 
PFI, which was also written the 

Fourth, after the exercises had been 
learned, under the careful supervision 


the instructor and his leaders, each 
boy was put “on his own.” pro- 
cedure allowed the instructor move 
from group group, supervising the 
program each boy, without loss 
eflect and time. 


During the first class meeting, 
when the pupils received their cards, 
they were instructed use their exer- 
cise cards each day the allotted 
time, and make check-marks the 
reverse side their cards, each time 
they exercised. Then, whenever any 
pupil reported the gymnasium class 
for lesson, check-up was made 
his card. This program was faithful- 
followed for the next six months 
school. 


Fifth, the end the first six 
months, retests were given, using the 
PFI battery. Analyses results 
showed that the school average PFI 
for October, 1939, 108 had been 
raised average 118 April, 


gain points. Further 


analyses revealed that every boy, with 
rare exception, gained physical fit- 
ness. Now, average gain 
points crowded city school 
itself remarkable. For the usual 
trend for high school boys drop 
about 2-3% each year. Moreover, the 
boys the East Providence school 
were already nearly 10% above the 
national norm. Thus, for them in- 
crease another 8-10% indicates defi- 
nitely that their health habits had been 
greatly improved. 

One study shows that boys who 
had over 130, had received 
total 586 scholastic marks just be- 
fore the April tests. Their grade “A” 
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marks totaled 21%, grade “B” marks 
52%, grade “C” marks 20% and fail- 
ure, grade marks only 6%. 
cerning the “D” marks, should 
noted that five boys received the 
“D” marks. Moreover, all five 
these boys are maladjusted socially 
and were repeated disciplinary cases. 
This with “PFI pro- 
gram” theory, which postulates that 
very high are almost unde- 
sirable very low scores. For such 
great strength means hypertension, 
nervousness, psychic disturbances, 
which require close supervision and 
even medical attention.* 


Another study was made reveal 
whether increased PFI’s are accom- 
panied improvement scholastic 
grades. few individual cases are 
tabulated below with the pupil’s PFI 
above the line and 
grades received the nearest mark- 
ing period below the line. 


Case boy who, February, 
1939, was excused from Physical Edu- 
the instructor, with the ap- 
proval the principal and the school 
physician, because noticeable de- 
pression his right thoracic capacity. 
The school physician sent him 
hospital for X-rays. active case 
tuberculosis was found. His ac- 
tivity program was carefully planned 
with the codperation the boy and 
his family. Regular retests and re- 
examinations were given. is, now, 
very much improved boy physically, 
scholastically, and socially. 

Case boy who, two years ago, 
was very inactive and reticent. 
day, much more social and more 


Editor’s Note: See the article Dr. Jacobson. 
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Case 
131 
5B-2C 
Case 
101 106 
1A-6B 2A-6B 
Case 
100 105 
Case 
100 102 102 116 
2B-5C 5A-2B 
Case 
111 
2A-4B-2C 2B-2C 
Case 
100 106 
Case 
101 101 107 
3A-4B 3A-2B 5A-2B 


skillful. shows much improve- 
ment both physical and academic 
pursuits. 

Case just another case boy 
progressing from low PFI 
comparatively good Index 105. 
was “skinny” boy who has im- 
proved his lung capacity cubic 
inches the last six months and 
guined ten pounds weight, well 
several hundred points strength. 

Case had Strength Index gain 
the last six months 424 points, with 
very definite gain neuromuscular 
skill. his first three tests could 


not single complete push-up nor 
pull-up, whilst his last test com- 
pleted four push-ups and one pull-up. 

Case very interesting. 
ing 145 pounds when took his first 
test and having Strength Index 
only 1232; two years later weighed 
and PFI 111. changed from 
obscure nonentity athlete full 
confidence and ability. believes 
himself today and happy because 
knows has the strength and ca- 
pacity things. And why not! 


CHECEMATE VICIOUS CONSEQUENCES TRUE-FALSE TESTS 223 


more than “twice the man 
was” year ago! 

Scholastically, little need said 
concerning Case Physically 
has grown steadily strength and 
ability use his body well his 
mind. was class president well 
receiving, vote the faculty, 
special recognition for being the best 
school citizen his class. 

While Case has been good 
scholar for the last two years, he, too, 
has increased his strength. his first 


1780 with corresponding increase 
road mens sana corpare sano— 
the classic Greek ideal. PFI 
130 his aim for this year. 

this not evidence enough that 
Physical Fitness Program 
“health education program” par excel- 
lence? least administrative 
superiors think so. And boys are 
with now “100 per cent” they 
put it. 


HOW CHECKMATE CERTAIN VICIOUS 
CONSEQUENCES TRUE-FALSE TESTS* 


embarrassed the author this 
confession pretty penny and 
the ruin two hundred cherished 

books really learn the lesson that 
true-false tests teach irresponsibility 
and contempt for truth. here of- 
fer this expensively-acquired insight, 
checked six previous and six sub- 
sequent years experimentation, 
psychologists, teaching methodologists, 
and educators, for criticism and ac- 
tion. sanguine aim reverse 
certain vicious consequences 
otherwise excellent technique for 
quickly measuring the nature and ex- 
tent learning. you, dear read- 
er, help me? 


never-to-be-forgotten black and 
windy night 1934, small company 
lovers ships and sailing were ap- 
proaching Gloucester, Massachusetts, 
A., from seaward, pictur- 
esque topsail schooner. Running free, 
had reduced sail enter that 
charming North American harbor. 
The white and friendly Cape Ann 
lighthouse beam had long been 
sight, and was now flashing every five 
seconds about two miles 
“broad off the starboard 
our capitain said. must sail 
round it, enter the harbor. 

But what was that so-steady red 


Editorial Note: Count who has resided the United States for several years, 
eager test the response American educators magazine articles, may make 
Proper recommendations governmental authorities his own country. editors, 
therefore, are pleased sponsor the following request: 

Readers this article are urged address postcard “Education” 370 Atlantic Avenue, 


Boston, Mass., stating, 


Whether you approve the method scoring true-false tests proposed the Count; 

Why—or not—a very brief statement;—and not, add whether your negative decision 
the result experience with the R-2W formula; 

Whether you will thenceforth adopt yourself; 

Whether you will henceforth advise its use others. 


J 
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light the middle the fairway? 
dunno,” said one the Americans 
board. “The chart doesn’t seem 
say,” reported another. “Might 
gasoline boat powder ship an- 
chor,” hazarded third. “The harbor 
mouth narrow, better keep 
close the lighthouse,” advised 
fourth. “Let’s get quickly,” begged 
the fifth, not feeling good.” 

So, the Yankee says, “took 
chance.” Acting impulse which 
now know had been fostered 
years experience with true-false 
college students, high 
school teachers, university profes- 
sors, and Constructors Objective 
Tests,—we took chance. Faced with 
two apparent alternatives (1) 
between the two lights and (2) not 
in,—that is, lie off deep water un- 
til took chance. 
charmed (like snake) true-false-test- 
fashion marked the problem “plus” 
and headed in. Like millions pu- 
pils, students, and researchers edu- 
throughout this amazing nation 
every year, chose answer the 
question now—how you say it— 
“off the cuff!” sought save 
ourselves night sea—enjoy credit 
for knowledge only hazily acquired, 
imperfectly learned. Who doesn’t, 
eh?, when confronted true-false 
tests? these tests one cannot 
lose much one may gain 
least much. It’s good gamble. 
it: good gamble— 
true-false test. 

But gambling not good sea, 
where. penalties for errors are not 
paper, but sails and hull ship 
—not marks report cards, but 
the joy men’s souls—not the 
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passing opinions obscure teachers, 
but the respect one’s 
And the honour—is this not every- 
thing 

every Gloucester citizen knows, 
that steady red light marks the end 
Dogbar Breakwater. Consequently, 
sail between red light and light- 
house (half-a-mile apart) was pile 
upon the rocks. Ah! Miserable. 

saw the surf too late. Oh, 
put the ship about, and got her sail- 
ing the other tack. Then somehow 
she lost headway and fell 
Then, lying inert the water, and 
broadside the waves, she drifted, 
blown the beautiful fresh midnight 
breeze, down onto the breakwater. 
The rollers, beating against granite 
rocks big roll-top desks and now 
omnipresent sin, lifted her like 
toy and dropped her down again, 
crashing her side cruelly against those 
awful jagged edges. 

pretty little ship, able 
sail safely and comfort around the 
world, was stabbed temporary 
death. She filled rapidly with water. 
Three minutes. (We raised her next 
morning she’s the East Indies 
now.) put children and the mate 
the dinghy; and they rowed around 
the red light safety behind the 
sea-wall against which had crashed. 
Then the stricken schooner slipped off 
into deep water and there was nothing 
left for the rest but 
(burrr!) swim ashore: victims —at 
least part—of true-false tests, which 
had taught elevate chance above 
sure knowledge. Somewhere—was 
the has said that 
opinion evil. Now understand 


what means opinion: un- 
tested cerebration, mere ideas popping 
into the brain, judgments born 
vague memories: the most dangerous 
behavior the human mind. True- 
false tests induce such behavior 
Ne’s pas? 


Several perils objective examina- 
tions are reviewed excellent doc- 
tor’s dissertation, The Construction 
True-False Tests. But one defect 
this particular type test, not treated 
quite adequately Dr. Wiedeman, 
its scoring. 

The conventional method mark- 
ing true-false tests, everybody 
knows, “right minus wrongs.” 
Now, this method merely checkmates 
simple ill-advised guesses. 
ously,” note true-false test-makers, “if 
the examinee guesses every question 
should right half them. 
Tet us, therefore, avoid crediting him 


with knowledge does not possess. 


Since half his guesses will right, 
half wrong, can balance the wrongs 
against the rights. ‘Rights-minus- 
wrongs’ will yield score which indi- 
cates the examinee’s true knowledge.” 

Nor this the whole story. Teachers 
abhor slipshod scholarship and bluff- 
ing. they advise the examinee not 
answer statements not reason- 
ably sure of—in order avoid those 
minus scores. this warning, test- 
makers tell themselves, they discour- 
age guessing. 

The fact, course, otherwise, 
practically any observant instructor 
will grant, when recalls that his 
own examinations virtually every ex- 
aminee chooses answer virtually ev- 
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ery statement. 
mighty few resist the temptation 
“pick steer blithely 


actual practice 


words, pupils all ages, being people, 
like gamble. 

Nor this surprising. merely 
reprehensible that educators theoreti- 
devoted the promulgation 
truth, integrity, responsibility, should, 
practice, promote opposite qualities. 


The corrective procedure 
simple that should instantly win ad- 
herents: score two negative for 
each erroneous judgment. The mark- 
ing rule then is, “Rights minus 
times wrongs.” 

Critics may hazard the opinion that 
this practice will not yield “an 
rate score the pupil’s actual knowl- 
edge.” this would not only 
erroneous. just one more guess. 
Where the researcher who has 
perimented with this method, deter- 
mine whether such opinion truth 
mere rationalization? the evi- 
dence hands indicates beyond 
peradventure that “Rights minus two 
times wrongs” will reveal unerringly, 
and himself well his in- 
structor, the extent the examinee’s 
integrity the field being tested. 
That is, his certain knowledge. 

Other critics this new method 
may avoid this challenge change 
their own behavior remarking, “We 
should not confuse teaching with test- 
though testing were not the 
most potent teaching tool the in- 
structor’s technical armamentarium 
for the proposed scoring convention 
will even more than induce integ- 
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rity students’ mental processes. 
Let suggest five other values 
“minus two times wrongs.” 

First, the instructor gives several 
true-false tests during the term, rights- 
minus-two-times-wrongs will teach ex- 
aminees not guess, least true- 
false tests. have seen this hap- 
pen.) This may help students learn 
difficult habit for modern-schooled 
persons acquire: the habit say- 
ing, not know.” have seen 
happen.) Second, r-m-t-t-w will 
induce students study more care- 
fully, learn more accurately, memorize 
more purposefully, judge more reason- 
obly. have seen these happen.) 
Third, will induce students 
ask more questions classes, read 
textbooks more critically, compare va- 
rious authors’ statements, acquire the 
attitude suspended judgment toward 
moot questions—in word, come 
regard truth jewel sought 
and prized rather than bore 
neglected and even circumvented. 
have seen even these happen.) Fourth, 
will render students increasingly 
critical subject-matter, either 
teacher-training institutions pub- 
school syllabi. (Yes, even this has 
happened.) Fifth, will increase 
students’ regard for properly con- 
structed and administered objective 
tests, and thus induce instructors 
construct tests more carefully. (This 
almost the first consequence 

healthy philosopher might even 
what-they-do-not-know-with-reasonable- 
certainty become—at least one iota 
—more tolerant friends, more 
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trating readers newsprint, more 
critical voters. might reasonably 
anticipate, too, that students trained 
would eventually become more respon- 
sible the expression their own 
convictions—even come regard 
sip and catch-penny opinion dan- 
gerous unless supported objective 
evidence. last, his health were 
very high, might hope advanced 
students would attain some under- 
standing the Platonic formula 
“Opinion evil,” and the 
wisdom, know what not 

course, educational psychologists 
will observe that whether these learn- 
ings “transfer,” “become general- 
ized concepts,” depends largely 
the instructor’s follow-up 
True. But simple exhortations 
tue will hardly avail practice 
diametrically opposed preaching. 
And certainly the present convention 
marking true-false tests does induce 
guessing. 


“The proof the pudding,” you 
North Americans say: 
Try this experiment, which saw 
performed one fine summer evening 
1928. dozen neophytes, knock- 
ing the door exalted educa- 
tional fraternity large 
crn university, were admitted, lined 
before the fratres, and asked 
turn such questions “Who wrote 
Beethoven’s Fifth “How 
far away the sun?” “What was 
Thorndike’s first law 
“Where does Cubberly teach “Who 


plained this scoring rule: points 
for good answer, one point for 
fair answer, points for answer, 
minus ten points for wrong answer 
—do not guess.” the first man 
failed, the question was asked 
others, and on. 


the end fifteen minutes, the 
examinees’ totals were read off aloud. 
One man had scored eight points, an- 
other ten, another four, and one man 
minus fifty points. After the 
laughter had subsided, resumed. 
last the chief questioner came once 
more the bluffer. don’t know,” 
finally stammered, and the brethren 
cheered. was unique experience 
for all us. 


Here endeth the parable the col- 
legiate learner. 

Since 1929, the writer, his North 
American teaching, has used the new 
technique. Invariably, students— 
whether freshmen Ph.D. candidates 
—treat the first true-false test what- 
ever course lead they those 
they have taken elsewhere, which 
there serious penalty for 
ing. That is, students “take chance” 
practically every question, even 
though the new scoring system has 
been explained, and even though they 
have been explicitly warned against 
guessing. For, every previous true- 
false test they have done this—-have 
even been encouraged results 
doing it. 

These first examination papers are 
then corrected and returned; and the 
gamblers-in-truth perceive their just 
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they have lost credit for what 
they assuredly knew—by guessing 
what they did not know. Thus, the 
test included 100 statements, and Bill 
knew and answered correctly 
left alone, and guessed 40, 
which were guessed wrong, his to- 
tal score “minus 10.” This hap- 
pens least one student every 
first-test have given. 

Will the reader shocked learn 
that Bill kicks like rodeo steer when 
his paper returned? “This scoring 
system silly, unfair, untruthful, 
misleading,” asserts, and adduces 
his excellent reasons. Thus does 
reveal himself for what all 
who run and read: bluffer, there- 
fore something bully too. But 
time leaves few uncertain 
judgments his mind instead re- 
cording them paper. well 
the way learning, one hopes, 
what more important than any sub- 
ject matter, insight, judgment the 
test itself designed measure: 
regard for personal in- 
tegrity. 

Since this essay was first written 
year ago the method proposes re- 
duce certain evil consequences true- 
false tests has been checked thrice 
more experiments two North 
American colleges. The results are 
always the same: students gradually 
acquire new regard for truth, pre- 
cision learning, the impropriety 
guessing, the shame bluffing, 


Editorial Note: The reader referred again the note the beginning this article 
requesting certain comments his response the “R-2W” proposal. 


ex- 


MODERN HEALTH EDUCATION 
PRIVATE SCHOOL 


Groves 


DIRECTOR PHYSICAL EDUCATION 
BALLARD MEMORIAL SCHOOL, LOUISVILLE, KENTUCKY 


many years our school has 

been measuring its pupils. With 

batteries intelligence, reading 
readiness, aptitude, and achievement 
tests have been getting valuable 
information the academic capacity, 
interest and progress pupils. Gen- 
eral medical examinations, vaccines 
and inoculation, tuberculin, Schick 
and Dick tests are given check 
medical condition. And on. All 
these are given that the well-being 
the individual and group will 
safe-guarded. Annual visits each 
are made teachers. Written 
reports these visits and home con- 
ditions are prepared, that may 
understand home conditions and judge 
what expect the way 
tion and family background. 


Notice, contrast the absence 
any health measurements that most 
fundamental all health education 
programs: physical education! 
deed, had nothing guide us, 
nothing indicate whether pupils 
reeded more less activity atten- 
tion than they were getting; nothing 
tell whether our programs helped 
harmed our pupils; nothing, 
fact, induce note care for 
the widely varying individual health 
needs our pupils. But for years 
did not even know our deficien- 
cies: for this was the state physi- 
cal education everywhere. Therefore, 
physical education received little re- 


spect from administrators parents 
—and probably deserved less. 

Naturally, last grew dissatis- 
fied with this state affairs. So, af- 
ter careful consideration, our 
school the battery strength tests, 
from which Physical Fitness Indices 
(PFI’s) could determined, was 
adopted. Because considerable 
ticism many leaders physical 
education were, first, unsure 
the propriety this selection. But 
had something, for were 
determined improve our pupils’ 
health. 

However, soon learned that these 
tests could tell more about the phy- 
sical needs and capacities pupils 
than any others. Consequently, “PFI 
procedures” were made part our 
physical education program; and, 
may added, they just about “made” 
our program. Students displayed 
much eagerness and enthusiasm 
taking the tests the staff did ad- 
ministering them—which was plenty! 
Pupils could hardly wait for scores 
own Along with the physical 
tests, physician tested the 
heart, each pupil. Some were 
found have physical medical 
feets such degrees that rest some 
graded program was necessary. 

each “restricted pupil-case,” 
measured and simple physiological 
explanation was adduced the faults 
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discovered. plan for development 
was then duly explained each pu- 
pil. one particular case, the pupil 
had systolic murmur and PFI 
60. For three months this boy rested 
cot during his physical education 
period, and during the remainder 
the year his program was restricted 
and graduated. His PFI was when 
school closed! The following fall 
was admitted regular class activity, 
though closely watched. During the 
past summer learned swim fairly 
well. spent much time rowing 
flat boat. With neighborhood boys 
erected acting bar his yard and 
formed “bar club.” Today this boy 
has sound heart and excellent 
physique. His PFI out- 
look for abundant physical life 
assured him. 

Another case dealt with obesity. 
This boy’s PFI was 48. was 
ashamed reveal his score, and con- 
fided that “would anything 
get there with the other boys.” 
For our students take pride their 
All that year, therefore, 
worked heavy sweat suit his 
physical education classes. was 
put running, finally getting 
two miles slow trot. also 
worked exercises designed cor- 
rect obesity. Diet was explained 
him and his parents assisted curb- 
ing his appetite. Today this boy 
specimen! Before leaving our school 
his PFI was 103. Thus, improved 
over 200 per cent was over two 
and two-tenths fit when left 
when came us. And, since 
had been declining steadily the 


point when first tested him, 
feir presume, that, without the 
PFI program, would have steadily 
grown less fit. 


After PFI programs were added 
our physical education program, par- 
ents began take more notice our 
work. Many them ask questions 
concerning PFI’s and their signifi- 
Not one occasion has passed 
without greater enthusiasm for physi- 
cal education the part the parent. 

have proved the great- 
est motivating force ever employed 
our physical education program. 
fact, students almost demand that our 
program made “tougher.” Thus, 
the following battery achievement 
tests was posted for 15-year-olds. For, 
our school each age group has dif- 
ferent requirements. These are posted 
conspicnous place the gymna- 
sium and are follows: 


Football Punt—38 yards. 

Football Throw—35 yards. 
Soccer Punt—34 yards. 

Speed Ball Throw—28 yards. 
Head Stand—10 seconds. 

Snap Up. 

Fish Flop. 


10. Head Hand Spring. 

11. Rope Climb—12 seconds. 

12. Lay Parallel Horizontal Lad- 
der. 

13. Push up—15 times from Paral- 
lel Bars. 

14. Chest Stand. 

15. Shoulder Stand with Drop Over. 

16. Belt Horizontal Bar. 

Back Horizontal Bar. 

18. Pull Horizontal Bar—15. 


19. Knee Kip. 

Sitting Cutaway. 

21. Pin Wheel Around Bar. 

22. Basketball Free Throw—5 

23. Pivot Shots—3 

24. Crop Shots—3 

25. Volley Ball Serve—8 10. 

26. Volley Ball Set Up—3 

27. Badminton Serve—3 short, 
within inches. 

28. Badminton Serve—3 deep, 
within inches. 

29. Yard Dash—6.5 seconds. 

High Jump—4 feet, inches. 

31. Fly Ball Catch—2 

These tests are really difficult, and 
cught so. Unless can rea- 
sonably challenge boy and get him 
accept the challenge will fail 
physical education work which 
are coming recognize health de- 
velopment work. Our boys have ac- 
cepted the challenge and show results. 
Some these tests are doubt too 
difficult for the average boy. But our 
boys not complain when they fail 
test; but remark that they “Will 
practice more and try again.” They 
have three more tries each test 
they fail. not amiss state that 
result, great number “home- 
work” physical education, although 
none assigned. 

There are, doubt, flaws this 
program testing, which time and 
experience will help remedy. For ex- 
ample, would better have 
norms for different weight groups than 
for different age groups. Still better 
would norms for all combinations 
weight and age—for our boys. 
can work these out time. the 
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meantime, number boys are pass- 
ing all these stunt tests. those who 
fail pass certain tests, many con- 
tinue working the requirements, 
hoping pass them later. Few, 
auy, will deny that any boy who passes 
all these tests possesses high degree 
physical fitness and proficiency 
wide variety physical skills. And 
not this the fundamental job en- 
trusted physical educators 

When these tests were devised, 
was considered practically obligatory 
provide different levels norms 
proficiency for different PFI levels. 
But boy has sound body, his 
PFI can raised the point which 
permits passage these achievement 
tests—at least each boy can achieve 
the norm for his own age and weight. 
put this way: almost any boy 
who given drill and who 
has PFI around 110, can pass 
most these tests. records show 
the lowest PFI passage all these 
tests 112. 

me, this not unreasonable. 
must achieve stage above aver- 
age are rise above the masses. 
tioned that special care his body 
and extra-hard work will required 
high boy has the physical fitness 
necessary meet the demands 
strength, but sometimes must become 
proficient skills will not 
achieve maximum success. 


Besides the acceptability others 
the above-mentioned plan, works 
well for us. Boys are developed 
higher degree physical fitness. 
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boy has been found have been over- 
worked injured. Interest and ea- 
gerness for physical activity have been 
stimulated and the efficiency the 
entire program unquestionably raised. 

Seemingly from what has been de- 
scribed above, one must spend the en- 
tire year testing and measuring. 
Indeed, many persons unfamiliar with 
PFI programs say much. Thus 
they reveal their lack knowledge 
this subject. For such far from the 
truth. Adequate time available for 
instruction, drill, and participation 
all the activities which the achieve- 
ment tests embody. Moreover, instruc- 
tion and drill are not limited those 
skills alone. One will note that all 
our tests are made objective pos- 
sible. The few subjective-type tests, 
such head-stand, shoulder-and-chest 
stands parallel bars, etc., simple 


they are, usually are the most difficult 
score. 

Above all, time-consuming set- 
required for any our tests. 
Many the objective tests are ad- 
mirably administered squad-lead- 
ers. Not the slightest misrepresenta- 
tion has yet been discovered. Close 
supervision order all such 
times. experience has shown that 
when boys know they are being trust- 
ed, and when the tests measure abili- 
ties they know valuable, they 
not violate their trust. another 
phase character building. 

All these tests and programs con- 
tribute health—to physical fitness 
—to ability handle one’s body 
ciently and for long periods, without 
undue fatigue. And this not the 
most important first objective 
all education particularly this 
war-torn world 


MRS. PUSSY WILLOW 


Mrs. Pussy Willow lives 
Down the meadow creek. 
Her cotton frock fluffy white, 
Her bonnet brown and sleek. 


She has row kitty-kats 

cunning can be; 

They act just like their mother, 
they curtsey their glee. 


This Mrs. Pussy Willow 

very clever dame; 

matter who approaches her, 
She bows and bends the same. 


But somehow like steadfast things, 
Like rocks, and trees, and lands. 
When Mrs. Willow bows and bends, 
don’t know where she stands. 


HARRIET PACKARD 
Kent, Ohio 
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PRACTICE BODY MECHANICAL BALANCE 
PROMOTES PHYSICAL FITNESS 


ASSISTANT PROFESSOR 


PHYSICAL EDUCATION 


PENNSYLVANIA STATE COLLEGE 


ONSTANTLY, those whose aims 
are the promotion physical 
fitness through individual guid- 

healthful living have searched 
diligently for better ways setting 
practices personal improvement. 
Many successful and highly commend- 
able programs health and physical 
education are now progress vari- 
ous sections the country; and they 
are finding their way meeting this 
challenge. Some are placing those 
whose physical condition low 
very small groups like needs, where 
special activity and guidance given 
each group. group leader, trained 
the instructor charge, leads the 
activity. Others have organized spe- 
cial physical education classes for 
those whose physical conditions are 
low, and which the activity for the 
entire group modified. Such 
class taught the instructor 
charge and often called Corrective 
Physical Education, Restricted Physi- 
Education, Individual Physical 
Education. 

“Adapted Sports” program 
sometimes used method guid- 
ing the low physical fitness group 
well the physically handicapped 
group. this program, the philoso- 
phy “belongingness” group in- 
terested developing certain skill, 
rather than consciously working for 
individual health improvement, the 
dominating factor. 


Several programs the follow-up 
procedure low Physical Fitness In- 
dices involve only individual confer 
ence for guidance healthful living 
permit the students join physi- 
cal education classes without activity 
restriction except incidental 
tion. The most far-reaching program, 
however, must that which embraces 
both the individual conference for 
healthful living guidance and, also, 
placement activity class which 
has its basic function—the “prac 
tices” individual health 
ment. These “practices” furnish the 
laboratory for “learning doing” 
upon which healthful living depends. 


For several years laboratory 
program guidance for physical fit- 
ness among college women, have 
found classes Body Mechanics 
most productive effective. 
These classes, virtue their very 
nature and philosophy, lend them- 
selves individual attention and the 
special interests every student. The 
work highly personalized, and in- 
dividual needs are graciously consid- 
ered. brief resumé typical 
laboratory program Body Mechan- 
ics, the benefits may illustrated. 

the beginning each class 
hour period) least twenty-five min- 
utes are spent discussions. These 
include the meaning 
body balance and alignment the 
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utilitarian skills standing, walk- 
ing, and sitting.” Health implica- 
tions and values derived from main- 
taining body balance and good postu- 
ral patterns become major issue 
all discussions. The aesthetic and so- 
cial factors involved are emphasized, 
and each girl inwardly pledges her 
endorsement the desire being 
womanly, beautiful, and attractive, 
well socially happy and secure. 
never difficult induce students 
give high praise health vital, 
living, positive factor for personality 
development and the promotion 
poise. 

Discussions develop the under- 
standing the body mechanistic 
structure, dependent for its efficiency 
not only upon the physical forces 
the body framework, muscular sup- 
ports, and ligamentous supplements, 
but also upon the “living” forces 
nerve impulses, blood supply, and the 
mental concepts balance and bodily 
movement. interpretation phy- 
sical and mechanical laws they ap- 
ply the human body the estab- 
hshment utilitarian skills de- 
veloped. 


For example, the student studies 
how discover her own body the 
intersection orientation planes 
which furnish the basis for balance 
the weights the various parts 
the body center themselves this im- 
aginary intersection line. This line 
called the line gravity. edu- 
cate the feel and recognize this bal- 
ance necessary make adjust- 
ments the various body parts—the 
pelvis, the trunk, and the head,—into 
dynamic integrative whole. These 
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adjustment patterns are practiced 
front large mirrors not only 
standing but walking and sitting. 
The neurological considerations 
balance enter greatly the study 
alignment. Mental concepts are 
established build and train new 
neuromuscular pathways that have 
long since been established neurolo- 
gists basic body balance. 

The meaning and understanding 
excessive neuromuscular tensions are 
laid bare; and each student finds her- 
self taking inventory her health 
habits rest, sleep, emotional strains 
and adjustments living demands. 
She not only learns how recognize 
hypertension herself, she also 
doing “what not do” 
unnecessary tension, which waste 
and destructive body balance and 
physical fitness. 


“exercise” period twenty 
thirty minutes follows the “adjust- 
ments for good body alignment.” 
This period devotedly followed 
the knowledge and proof that muscles 
bear direct influence upon body align- 
ment and fitness. General activation 
given muscles the abdominal 
region, since they are greatly respon- 
sible for the proper control the pel- 
vie obliquity, which serves the key- 
arch for support the superimposed 
weights the trunk and head. Fur- 
ther general emphasis placed upon 
the upper back muscles, which control 
the convexity the dorsal spinal 
curve and are resistant insistent 
gravital pull and frontal body weights. 

discover the synergism and an- 
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tagonism muscular supports 
great “find” the student Body 
Mechanics. She learns how muscles 
serve her their strength, their sta- 
tic, lengthening, and shortening con- 
tractions maintaining body balance. 
Understanding the value nutrition 
discussions vitamins and miner- 
als, balanced diet, the exclusion 
fads and fancies eating and diet- 
ing, becomes laboratorily recognized 
muscular efficiency. Fatigue, and 
its relationship body poise and 
strength, are always questions issue. 

Individual problems mechanical 
balance involve specifically many re- 
organic fitness. Dys- 
menorrhea, constipation, sagging vis- 
cera, and painful neural zones where 
mechanical “strains and stresses” are 


centered, are few the conditions 
involved mal-alignment. 


The Body Mechanics class con- 
cludes with period recreative 
tivity. Group games, folk dances, and 
“musical mixers” are heartily en- 
joyed. Constant recognition good 
dynamic use the body empha- 
sized, and games such volley ball 
and mass badminton are popular for 
their lift and stretch the entire 
body. 

re-establish and build body bal- 
ance and the pursuit gainful 
tivity are the prime issues the 
Body classes, out which 
improved health comes matter 
course. 


TEACHING HEALTHY BEHAVIOR THE 


ASSISTANT DIRECTOR PHYSICAL EDUCATION, SEATTLE 


look the statistics presented 
modern health educators makes 
the job the physical instructor 
and health educator seem doubly im- 
portant. Dr. Steinhaus 
George Williams College states, for 
example, “Of the quarter million 
young men our Y.M.C.A.s (assum- 
ing that they are like the average 
young men entering college) 40,000 
them are overweight, 47,250 suffer 
‘om postural defect the spinal col- 
umn, 10,000 have bad tonsils, 187,000 
have some nasal obstruction, 175,000 
need dental work, 26,250 need glasses, 
7,500 have high blood pressure, 4,750 
have leaky heart valves, 1,250 are 
frankly tubercular and 750 have syph- 
ilis.” 


Now, not this challenge all 
who are dealing with the health 
behavior individuals? 
larly since major job the 
Y.M.C.A. develop good personal 
habits life? There hard and 
fast “Y” rule that says how must 
develop these habits. our duty 
“do something about it.” 
The question then arises, “How can 
best teach healthy behavior 

The first step determine the 
need individuals through some re- 
liable measure. For two boys 
men need exactly the same pro- 
gram. What does each need? must 
each director’s first problem. 

fact, the Y.M.C.A. come 


contact with wide variety 
types individuals would probably 
found any other similar agency. 
All these individuals come the 
for purpose: mainly for 
the improvement their physical con- 
dition which means changing their 
behavior habits the past. 

play handball, use the 
swimming pool, any other facility 
offered. Or, easy enough say 
new boy-member, “You the 
gymnasium and whatever the in- 
structor wants you do.” However, 
much more efficient approach 
find out what type program 
best fitted for this individual, and 
then induce him take up. 

the other hand, can much 
harm young men steering them 
into activities before determine 
what type program will most 
value them. Thus, measurement 
individual needs has two values. 
First, helps know what do. 
Second, helps avoid doing 
what should not do. And, let 
remember, that are now consider- 
ing each “Y” member’s health his 
physical capacity work and play— 
what most basic his health, hap- 
piness, and hope—and what vital 
national safety and welfare. 

The Seattle Central Y.M.C.A., 
effort more adequately serve its 
members, put into effect the use the 
Physical Fitness Tests (PFI). 
tested many the boys and men 
using our department 
Each individual was first thoroughly 
acquainted with the function the 
PFT, all whole-hearted- 
ly. Each subject was notified his 
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result, and was requested that 
then consult with member the 
physical department staff. Interest 
shown the members was very grati- 
fying. Those individuals with low 
scores were taken into conference and 
filled out Health Habit Question- 
naire. With these two records hand, 
definite foundation was available for 
health guidance program. 

primarily through the indi- 
vidual counseling period following the 
administration the PFI tests, that 
the teaching healthy behavior hab- 
its begins. These teachings can best 
accounted for citing actual 

M., boy years age and 
high ranking swimmer, has PFI 
163. under-weight, and 
through investigation was found 
that had been training excessively 
for fifteen months. During this time 
was advised rest; but con- 
tinued his own. Through his high 
PFI score have succeeded con- 
him need rest and the 
curtailment his physical activity 
PFI records have also helped the 
swimming coach planning 
boy’s training program for this com- 
ing year. 

and M., members our 
Y.M.C.A. Prep School, aged and 
respectively, have, four tests, 
ranged PFI from 115 89, 
57. Both these boys have been un- 
der our close supervision while 
school. Each boy the present time 
has his lowest score. Their high 
scores came near the close our school 
vear, June, 1940. counseling with 
these boys have found that they 
have not been getting enough physical 


4 
q 
— 


236 


activity. Every afternoon these boys 
have been working their hobby, 
which keeps them confined indoors. 
These boys are now reporting the 
swimming pool two afternoons week 
addition their regular gym and 
swim periods. They are almost bound 
improve steadily fitness. 
they not improve, will ar- 
range for thorough laboratory medical 
tests discover what internal drains 
are sapping their vitality. 

counseling with him, after having 
him fill out health habit question- 
naire, found that was ill dur- 
ing the summer months and present 
not getting enough sleep. This boy 
now rests during the regular gym and 
swim period. 

R., young man 24, has 
PFI 105, with definite weakness 
arm strength. talking with him 
found that had been spending 
most his time the barbell room 
leg exercises! was en- 
couraged join the gymnastic class, 
giving him opportunity build 
his arm strength, thus bringing his 
attention the desirability 
rounded body development. 
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these and many other ways 
that the PFI has helped guid- 
ing our members into the activities 
which will improve their health most, 
The PFI has been unlimited value 
us, too, dealing with our busi- 
men’s classes. Through our test- 
ing program they are they 
really know it—that they are definitely 
the road improving their physi- 
cal fitness. While recently examining 
business men, found new high 
interest because tests. 

are all concerned with our own 
physical fitness; and, health educa- 
tors, are greatly concerned with 
the fitness others. This need not 
elaborated upon when read that 
40% the young men just out 
school and college are unfit bear 
arms, and that high percentage 
high school pupils are under easily 
achievable standard physical fitness, 
“National Physical Fitness actually 
one’s own individual fitness multi- 
plied 130,000,000 people.” 
all take hold improving our own 
individual physical fitness well 
that others, will have more 
physically fit America. 


THE CHALLENGE MANHOOD 


Freperick 
PRESIDENT, NORTH AMERICAN PHYSICAL FITNESS INSTITUTE 


December 10, 1939, Teach- 
er, Taxpayer, Psychologist, 

Sociologist, and Philosopher 
participated spirited “Town 
Meeting the Air.” This fifteen- 
minute broadcast (reported School 
and Society for January 13, 1940) 
developed the hypothesis that “teach- 
ing versus education” may true 
formula, since teachers tend pre- 
pare children for life is—or was, 
while educators seek know and pre- 
pare them for what will be—or ought 
be. 

However, this Meeting “broke up, 
disconsolate,” the official reporter 
put it, because one seemed even 
fairly certain concerning the “future” 
children should prepared for. 
“This Town Meeting’s managers,” the 
reporter observed, “had failed in- 
vite Priest—who alone might have 
been able enlighten the Taxpayer 
alone being full faith would 
have had the courage reveal the 
goodness, beauty, and truth that were 
him”. 

remedy this deficiency, half- 
hour discussion was No- 
vember 1940, over the great Rain- 
bow network. Present were the speak- 
ers named above, except the Sociolo- 
gist, who was studying reactions 
the polls, and also Priest. The Tax- 
payer’s wife was pressed into service, 
simply “Woman.” may in- 
terest feminine readers know that 


this occasion the Taxpayer, 
heavy, banker-like figure, wore busi- 
ness suit. The Teacher was dressed 
rather severe costume par- 
ticular description. The Psycholo- 
gist, wiry nervous chap, had some- 
thing the dandy about him. The 
came evening clothes. 
The Priest, tall, almost gaunt man, 
was cossack. The Woman—ma- 
ture, plump, attractive—wore din- 
ner gown excellent taste. Steno- 
graphic notes were taken, 

After introducing the six argumen- 
tis personae, the announcer remarked, 

“The object this discussion 
reach some conclusion concerning the 
education.” 

Priest: Aims for whom 

Teacher: For children. 

Taxpayer: For men. 

Educator: For citizens. 

Woman: Why not for women, too? 

Psychologist: Doesn’t that 
about everybody 

Priest: How about the unborn 

Woman: Ah! 

Taxpayer: Let the future care for 
the future. costing enough 
care for ourselves. 

Educator: Then should children 
teach themselves, Mr. Taxpayer 

Teacher: And learn more wrong 
than right, Mr. 

Taxpayer: Last time met, you 
admitted teachers often just that! 

Teacher: what? 


Editorial Note: The authenticity and accuracy these notes have been attested John 
Brown, Osceola, and the famous firm Soothsayers, Ltd., Valhalla. 
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Taxpayer: Teach children what 
wrong. 

Teacher: Yes, did admit that 
much. not look far enough 
ahead. 

Philosopher: Which led all 
agree that must adapt our aims 
the welfare the unhorn “to the end 
time.” 

Taxpayer: that practical 

Priest: cannot logically justify 
education for any tomorrow, Mr. Tax- 
payer, unless include all the 
the end time,” the 
poet says. 

Philosopher: Quite. There vir- 
tue argument only are will- 
ing follow the dictates simple 
reason. ignore logic talk like 
ignoring the multiplication table 
mathematics. 

Taxpayer: But gentlemen! Surely 
need not get into religious dis- 
cussion 

Priest: Oh, that will not neces- 
sary—tonight. 


Woman: Well, “taking thought for 


the future” makes sense me. Con- 
cern for children’s 
volves concern for children’s chil- 
dren’s welfare. Yes, Mr. Priest, 
suppose you are right: “to the end 
time” let be. 

Priest: Thank you, Lady. Now 
Mr. Educator, what you say are 
proper aims education 

Educator: Fortunately, can report 
for others and leave myself 

Taxpayer: You don’t like being 
spot, Educator 

Educator: isn’t all. 
Here list aims secured from 
sixty-four educational administrators 
throughout the nation: State Com- 
missioners, Presidents Teachers 
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Colleges, Deans Graduate Schools 
Education. (He takes sheaf 
papers from his 

Taxpayer: Now will hear 
thing definite! 

Psychologist: Ha, ha, ha! (The 
others look startled, except the Priest, 
who smiles himself.) 

Educator: The fact is, the educa- 
tional leaders sent such diverse 
statements that significant summary 
seemed almost hopeless. (The Tax- 
payer looks startled.) informal 
compilation, ahem, shows much agree- 
ment implication but attempt 
agree. Some the statements 
hardly make sense. Some are platitu- 
dinous. Many are splendid. But 
synthesis would extremely difficult. 

Taxpayer: Synthesis! the Lord 
Harry, leading educators don’t even 
agree where they are going, how 
can teachers perform efficiently 

Teacher: Sir, teachers can well 
anything they are told do. mean 
say that are not told much 
that they will use later children. 

Yes? What are you told 
do? 

Teacher: Teach almost innumerable 
facts out books, largely, such skills 
how read, write, figure, handle 
tools, play basketball and dance—and 
some attitudes. hear lot about 
“attitudes,” but still teach facts 
and skills, chiefly. 

Taxpayer: What’s the matter with 
that, Mr. Philosopher 

Philosopher: After all, Sir, there 
are facts and facts, games and games, 
skills and skills, dancing and dancing, 
say nothing attitudes. You per 
ceive inference? has 
vet proven that even reading in- 
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creases the sum total human happi- 
ness. 

Priest: happiness, then, your aim 

Taxpayer: Mine, anyway! 

Woman: For children, yes! 

Teacher: What else there but 
happiness strive for? 

Priest: you make your pupils 
happy, teacher 

Priest: wonder: happiness 
men really want—or strive after 
happiness? But no; everybody knows 
that happiness lost the very 
search for it. 

Philosopher: What happiness, 
pray. Mr. Psychologist, can you ex- 
plain 

Psychologist: Happiness the nor- 
mal accompaniment, healthy per- 
sons, successful striving for de- 
sired goal—a goal approved, also, 
someone the healthy striver wants 
please. 

Taxpayer: Whew! But, Mr. Psy- 
chologist, why you emphasize 
health much 

Psychologist Simply because health 
obviously necessary happiness 
—or indeed anything else life— 
necessary, say, that teachers and 
largely ignore it. 

Taxpayer: can believe it. 
All our recent draft examination 
data show young men today even 
worse off health than they were 
spite all the physical edu- 
cation have paid for since. (The 
last phrase was spoken heat.) 

Priest: Doucement, Mr. Taxpayer, 
doucement. But the “goal” you men- 
tioned, Mr. Psychologist? You say 
that happiness depends having 
goal? What goal? 
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Psychologist: doesn’t matter, 
much, just someone the striver 
cares for wants it, too. 

Woman: cue? How about 
children’s happiness 

Priest: Ah! There’s the rub again. 
What will certainly make happy 
may just certainly produce sorrow 
your children. 

Taxpayer: This will never end. 
But, Mr. Priest, beginning 
get your point. Before Teachers can 
select proper facts skills teach, 
they must know whether will 
good for people yet unborn have 
their own pupils learn these particu- 
lar facts and skills. that it? 

Priest: Quite. 

Educator: Ladies and gentlemen— 
are going too fast. agree the 
logic far. But deny the right 
any man decide what shall think. 

Taxpayer: But, man, you stick 
that attitude teachers will not 
justified teaching anything all! 

Philosopher: Well, Mr. Educator, 
our Taxpayer has you there. ’Fess up! 

Educator: Let think moment. 

Woman: While thinking, Mr. 
Priest, why don’t you give your 
conception proper aims for schools 
Have you any? 

Priest: yes, madam. Right here 
beside this rolled-up chart. 
But they are very precious—to me. 
They are even me. Would 
you “turn again and rend me” they 
turned out very different from 
what you are accustomed think 

Woman: Not they promised 
children more happiness. 

Priest: And your children’s chil- 
dren 
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Woman: Let think moment. 

Priest: Very well. Now, Mr. Tax- 
payer, you want education make 
men out children? What, then 
man? 

Hmmmmm. 
Oh, say! 

Priest: Good! on! 

Taxpayer: Well, man a-a-a- 
maker things—a builder! 

Woman: Yes! and real man 
strong and courageous! 

Psychologist: man goes willingly 
meet danger! 

Educator: man strives make 
the right prevail. 

Philosopher: make the truth pre- 
vail! 

Priest: Excellent, all you, which 
makes man quite heroic figure, don’t 
you think? But what end you 
want men act like men—even 
act heroically 

Philosopher: that every person 
give and receive his due, sup- 
deserves,—all things 
considered. 

Priest: Ah! You define Justice. 
“to make all men just” your aim 
education, then 

Philosopher: must be, now 
think about it. 

Woman: But don’t see any neces- 
sary connection between justice and 
happy. 

dear Woman, hap- 
piness chimera, mirage, perhaps 
test justice—but only one test, 
and hardly the final test. fact, 
happiness mere perfume life. 

Woman: Would life without 
happiness 
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Priest: No! Even flowers need per- 
fume attract the busy bee. 

Woman: Then let schools teach men 
create perfumes! 

Educator: And what perfume, 
Woman 

Woman: For for chil- 
dren 

Educator: For you! 

Woman: For me, then: what will 
make happy: things that ease la- 
bor and pain and strife, things that 
keep off danger, then love and chil- 
dren, then warmth and cleanliness— 
and beauty. 

Priest: You want men, then, 

Woman: Certainly want men 
create for me, and help create 
for children. only want justice 
contributes happiness for all 
us. 

Taxpayer: And how about me? 

Teacher: know what you want. 

Taxpayer then? 

Teacher: Money! 

Taxpayer: (Sputters. Gasps, Grows 
purplish. last:) dear teacher, 
what money but medium ex- 
change—a means end? 

Priest: Ah! (Smiles) What end? 
Careful! Nododging! Honor bright? 

Taxpayer: Oh—you think don’t 
know? All you—just because try 
save hard-earned pennies—that you 
finally spend, after all said and 
done. Money-making just game 


me—a game the world has arranged 


and thrust into. No, you moral- 
ists, not really money want. 
you know what really want? 
(The others smile comfortably.) Well, 
then: 
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home! The approval fel- 
low men! honorable name! The 
devotion good woman! chance 
work—to create perfumes, Jove! 
Power! Sympathy! Hope! Mercy! 
Appreciation! Love! What don’t 
want? (The others look “struck,” 
each his own way.) 

Priest: Exactly. You want the 
world itself, friend. 

Taxpayer: And you, Mr. Priest? 

Priest: want save the world 
from you. 

Taxpayer: You devil! 

Priest: You demon! 

Woman: You children both 
ycu. For shame. 


Teacher: Delightful! Oh! Oh! 


Reporter’s note: 


this point the announcer sig- 
nalled the studio organist, who 
quickly played several loud chords. 
The startled argumenters all turned 
their heads toward the music. The 
organist ran off few arpeggios, then 
softened his music into Schubert’s 
Ave Maria. Gradually the company 
grew thoughtful, glancing often the 
Priest, who seemed communing 
with intensity all out proportion 
his previous behavior. Then 

Priest: beg your pardon, all 
yeu. For moment lost self- 
possession the desire make the 
Taxpayer see where lay his true in- 
terest. doesn’t really want the 
world. For what would with 
could have it? will tell you: 
would wander through seeking 
the love one woman all that ex- 
panse land and water and stars and 
sky. Keep him from this goal and 


will attempt wreck the 
itself. 

Psychologist: True, true! Jekyll 
and Hyde. and destroyer. 
Hero and demon. Apollonian and 
Faustian mortals! 

Woman: (Casts her eyes up, closes 
them, bites her underlip thoughtfully, 
smiles. 

Priest: (Ponders, head one hand, 
the other grasping crucifix. 

Educator: (Gently) Now, Mr. 
Priest, are ready for your aims 
education. 


note: 


The Priest turned, without word 
look, and, unrolling chart, hung 
against the wall. (The televisor 
picked up.) The Argumenters 
gasped, grew silent. The Teacher 
took out notebook and began copy- 
ing. The Psychologist smiled—start- 
speak—stopped. The Educator 
pulled out his papers and began check- 
ing the chart against one sheet. The 
Philosopher gradually broke into 
wide smile. 

Philosopher: Fascinating, dear 
fellow, fascinating. Pray explain it, 

Others: Yes, do! Jove, man! 
Hmmmmm! little involved, what 
Pure theory. Quiet—let’s hear him 
through. Ete. 

Well, gentlemen—and ladies 
—you will see reproduced here, 
some logical own ideas! 
With the help scores people 
many walks life, have merely re- 
every man’s prepotencies—good 
and ordered speech. First, 
now, looking the chart for 
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Educator: What? You have dif- 
ferent aims for men and women 

Psychologist: Good God, Educator, 
you want your wife and daughters 

Educator: (Looking the Psycholo- 
gist and down.) now 
you put that way, no. 


ach should 
JUSTICE SPIRITUALITY 
TRUTH 8 


SCIENCE 
MAN 


INFORMATION 


TOOLS 


IMPOLITENESS 
RUDENESS 


CHARLATANRY 


SKEPSIS 


GEasTiIALiTY DEATH 
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madam. Remember that every cell 
woman’s body different from ey- 
ery cell man’s. your teach- 
ing you adjust your methods indi- 
vidual differences, don’t you? But 
what difference between human beings 
even remotely great their sex 


Besides, how much 
REVELATION 


ANGUISH DEATITUDEd 6 
WOMAN SOCIA 
FORTITUDE PITY SACRIFICE*/ 
TRUST WISDOM 
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w 
ANTIPATHY PRETENSE UGLINESS 3 
- 
THIEVERY WATE CONTENTION “15 
SLAVERY BLASPHEMY MALICE 
CRUELTY SACRILEGE TORTURE 


INFAMY 


Woman: .(Turning Educator) 
And how else would you “put it,” 
you say, kind Sir? 

Teacher: see the Educator’s point, 
Woman. What difference does 


girl that teach mathematics 
Priest: Perhaps very great deal, 


mathematics will most mothers 
Teacher: you are going make 
mothers young girls, are 
incubators! 
Psychologist: Women will hap- 
pier so, dear lady. 
Taxpayer: And will happier 
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girls become true 
on, Father. 

Why? why? 
must you always trumping this 
“happiness” idea? aims, you 
will but examine them, far transcend 
this carnal, mundane goal. 

Psychologist: Let help you, Mr. 
Priest. Ladies and gentlemen: let 
remember that happiness mere 
scent the breath life. Perhaps 
few similes will help? For exam- 
ple, then, happiness life what the 
score schoolboy’s game. Hap- 
piness like the fish banker’s 
fishing trip, like the bear broker’s 
hunting trip; that say, mere 
incident. After all, it’s not the fish 
the fisherman wants much the 
fishing. It’s not the score the play- 
ers want much the playing. It’s 
not happiness all want much 
the living. Out happiness comes 
out sorrow comes 
joy—out discontent, content—out 
birth, death. They are all parts 
Life, don’t you 

Now observe our Priest’s chart. 
warrant you this much: boy 


given plenty physical strength, 


plenty information about the world, 
and plenty courtesy, say, will 
happy. And girl given some 
beauty, some sense, and some sympa- 
thy, she will happy, too. For these 
qualities character will bring the 
boy and the girl together love. And 
love will bring joy. And joy will 
bring children. And children will 
bring innumerable chances help 
them learn create for themselves— 
which will please everybody. There 
world full happiness for you, 
Mr. Taxpayer! 


Teacher: But cannot men and 


women come together without being 


Psychologist: (To the world 
large) Ha-ha-ha-ha! Oh, the devilish- 
ness modern life, that distorts ev- 
ery decent thing until truth itself 
denied, feared, hated, destroyed. (To 
the Teacher) Dear Lady, forgive me. 
You live too much books—sexless 
blooded stuff. But even science may 
save you. Differences attract, dear 
Teacher. Remember your physics? 
No? Well, then, you approve 
effeminate men? (The Teacher makes 
gesture unmistakable disgust.) 
course not, you despise them. 
also normal men avoid masculine 
women. You don’t have love, even 
between women, unless one them 
more masculine-like, the other more 
feminine-like. 

Teacher: Love, love—all this talk 
about love. positively embar- 
rassing. 

Psychologist: But necessary, even 
teachers. For without love who 
would there teach 

Teacher: Don’t! You are cutting 
the very ground from under feet. 
Let think moment! 

Priest: Yes, dear Teacher. 

Educator: Mr. Priest, admit 
that there should different educa- 
tional aims for men and women, then 
perhaps ought teach boys and 
girls different classes—even dif- 
ferent Then teachers boys 
and teachers girls should differ- 
ently trained, too! But this would 
going backwards—it positively 
archaic conception 
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Priest: You would turn your back 
Jesus, then, because belongs 
bygone 

Educator: Let think another 
moment. 

Taxpayer: on, Father. will 
accept your separate charts for men 
and women and thank God for them. 

Woman: Amen! 

Teacher: adrift—again! 

Educator: Mr. Priest, I’ve thought 
out! far, you have impreg- 
case. But follow you 
deed other educators will call 
crazy—or worse ignorant !—or worse: 
back number! 

Philosopher: Santayana once ob- 
served that man with any honor will 
live except his own way. 

Taxpayer: Yes, takes courage 
act like 

Priest: Mr. Educator, did you ever 
sing Sunday School: “Dare 
Daniel, Dare stand alone, Dare 
have purpose for it, Dare make 
known 

Educator: Gentlemen! (He has al- 
most beaten look.) 

Taxpayer: Father, explain those 
lines your chart for men. 

Priest: Gladly. Each line represents 
kind growth. The line headed 
“Vitality” represents physical growth 
that headed “Justice” represents men- 
tal growth; that headed “Spiritual- 
ity” represents social growth. 

Now observe the “Vitality” line. 
Each quality named along that line 
indicates proper goal for teachers 
end parents strive for children 
each level growth. And reach 
each level takes from four eight 
years, depending the nature and 
nurture the child. and large, 


age, say, boys lacking 
What physically weak boys will learn 
bravado, rather,—to bluff, 
that is, form dishonesty. 
worse: boys grow physically un- 
fit, they are least likely become 
cowards, deserters, informers, destroy- 
ers each other because they are 
afraid live together. course, 
talk teaching little children “initia- 
almost absurd. Children 
must learn follow before they can 
lead effectively, learn repeat before 
they can create significantly. 

Teacher: Oh, Gods and little 
fishes 

Educator: Educational blasphemy! 

Taxpayer: Bravo! 

Psychologist: Truth last. on, 
Father. 

Priest: Now observe the lines 
low the mid-point. such line 
one above, each quality named 
the opposite virtue. 

Taxpayer: You mean, then, that 
good? see they are opposites 
man’s chart. 

Educator: dear Taxpayer, look 
the world today: perfect repre 
sentation competitor’s hell. 

Priest: might call the spirit 


competition the devil himself, and not 


far from truth. 
Let think moment! 
Teacher: You, too? 


Taxpayer: Why not? don’t want 
py—yes, even the cost changing 


way life. 
Psychologist: (Aside) Diogenes— 


THE CHALLENGE MANHOOD 245 


thou hast here least man. (Turn- 
ing the Priest) But, Father, how 
and visionary, all once? 

Priest: Ah—there you have me. 
This one God’s dilemmas. 
great sociologist once said, “Let man 
tween lies, not wisdom, but banality.” 


Reporter’s note: 


this point the announcer whis- 
pered that only three minutes re- 
mained. pointed the clock. All 
nodded. 

Taxpayer: Father, just one more 
question. note that you put “opin- 
ion” and “scepticism” and other qual- 
ities now taught school college 
the verboten side the men’s mid- 
point. And looking the woman’s 
chart, see many good qualities sus- 
pect never were taught girls 
school. 

Woman: Quite the reverse, can 
assure you, Frank. were even 
taught some the men’s bad quali- 
ties: specifically, competitive, 
opinionated, fearful. Then, 
too, were, some teachers, taught 
despise grace and beauty even, 
independent instead respon- 
sive; even were taught sus- 
high school debating days 


Taxpayer: You have much ex- 
plain, there, Mr. Educator. What 
more, often hear teachers criticizing 
marks, grades, report cards, points, 
diploma-mills, medals for scholarship, 
the teaching host worthless 
subject-matters, the anti-social conduct 
interschool and intercollege sports. 
Even university professors are forever 


telling and college sons and 
daughters that permit such destruc- 
tive practices continue disgrace- 
tul American education. 

Educator: And echo it, Sir. 
agree with practically all you have 
implied against modern schools. Cer- 
tainly scholarship degraded the 
marking system and all its permuta- 
tions, Our sports are topsy-turvy too. 
still over-train the best athletes 
and neglect the novices who need 
most; still teach competition even 
more than still teach 
inequality instead equality between 
opponents; still play for the score 
—for the perfume rather than for the 
game. say “still” these things 
because many educators have pointed 
out their impropriety and even have 
shown how right the wrongs. 

yes, Mr. Taxpayer, this the 
truth the conduct more and more 
schools every year. Not only ath- 
letics, but everywhere are teaching 
students strive after perfumes in- 
stead after life itself. Even our 
universities are daily becoming more 
and more shameless competitors 
among themselves for 
Would that could something about 
it. 

Psychologist: (Aside, obviously 
reading the Priest’s chart) man 
strong, confident, courageous, perse- 
vering, creative! 

Teacher: Mr. Taxpayer, have you 
heard the Carnegie Foundation’s 
report what students don’t learn 
college 


Taxpayer: Tell about it. Does 


suggest changes the conduct 
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Teacher: does. 

Teacher: cost three million dol- 
lars and took ten years prepare. 

Educator: Oh, reliable report 
—one might say “incontrovertible.” 

Taxpayer: eh? 
Well, then, does suggest doing things 
that are hard and dangerous do? 

Educator: does. 

Psychologist: (Aloud) man, says 
our Priest,—read his strong, 
confident, courageous, initiator, 
Mr. Educator. 

Educator: But gentlemen: fam- 
ily—what would become them 
acted rightly 

Taxpayer: you mean infer, 
Sir, that the taxpayers this nation 
would turn and rend you you pro- 
posed program education 
achieve the aims our Priest here has 
given that chart? resent that, 
Sir. 

Educator: dear Mr. Taxpayer, 
did more than just talk about 
aims, fellow-educators would neat- 
consign to—to purgatory! They 
would take care you never even heard 
such program would neces- 
sary really achieve the aims and 
objectives listed your chart. 

Priest: (Softly) Purgatory, son, 
the sinner’s road Heaven. 

Educator: And how greatly have 
sinned, Father 

Priest: How can say? But have 
shown this chart many men—world- 
famous philosophers, scientists, soci- 
ologists, even educators. And these 
men are agreed that even only 
the main right, modern schools 
this nation probably more harm 
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than good. Remember—no one 
the good today’s schools do. 
only point out that the bad may out- 
weigh the good: the selfishness encour- 
aged; the competitive attitudes devel- 
oped the short-sightedness 
the bad logic allowed unchal- 
the careless way opinions are 
voiced, even teachers; and above 
all, the cynicism induced because 
schoolmen often talk one way and 
act the opposite way towards young 
people during their most impression- 
able years. Even more lamentable, 
modern schools still grossly 
physical and social objectives con- 
centrate mere mechanical and en- 
agility. seems that even 
when they talk about physical and 
cial virtues, modern pedagogues have 
genius for teaching, actuality, 
their 

All this almost impels endorse 
the Alexis Carrellian advice: “Profes- 
sional pedagogues should not 
stand better the advice the 
“The greatest man the state should 
and direct education.” Yes, 
schools are engines physical, men- 
tal, and spiritual destruction. 

Educator: this exaggeration, 
Father 

Psychologist: (Violently) No! No! 

Woman: (Excitedly) Exaggeration! 
Why, understatement for women. 
Certainly was taught act like 
man school and college. (She shiv- 
ers. 

Taxpayer: gave going school 
all when discovered that teachers 
were forcing study means 
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fear motivators—and inducing others 
humiliate giving them prizes 
—for learning useless information and 
even “opinions,” Jove. 

Priest: Please, please—not much 
heat. But can sympathize with you 
went “progressive” school 
where was free “develop per- 
sonality,” and only just time 
learned that was becoming insuf- 
when should have been learning 
revere the sages and serve others. 
(He turns the Educator) Well, Mr. 
Educator, what are your actual 
mean, course, those you really 
live and for? 

Reporter’s note: 

Here the Educator looked 
The Priest stood expectantly, holding 
his crucifix. The Psychologist opened 
his mouth about speak—and 
closed it. The Woman reached across 
the table, grasped the Educator’s hand, 
and smiled into his eyes. The Edu- 
cringed slightly, then stiffened. 
rose. 

Educator: Gentlemen and ladies 
—I—have much work do. you 
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—will excuse me? (He started the 
door, hesitated, seemed stagger, 
went out. The company looked 

Taxpayer: (Staring) the Lord 
Harry, beginning like that 


Priest: May God have his 
soul. 


Reporter’s note: 


The announcer here signalled the 
studio organist, who began again the 
Ave Maria, gradually opening the or- 
gan fortissimo the bass. During 
this development, studio lights gradu- 
ally darkened, while white spot-light 
illuminated the Chart Aims. Grad- 
ually this light dimmed, too, until the 
stage was quite dark, except for few 
words the Chart itself, which now 
with inner fire their own. 
These words were Vitality, Justice, 
Spirituality, Salvation, Revelation, 
Grace and, 

“Man’s reach should exceed his 
began the Chant from Guil- 


“Not only round our infancy 
Doth heaven, all its splendors, lie, 
Daily, with souls that cringe and plot. 
Sinai’s climb and know 


from The Vision Sir Launfal. 


See 


EDITORIAL 


EDUCATION ERA PREPARATION 
FOR WAR 


ECENT analyses modern 

warfare have made pretty 

clear that great quantities 
war machinery the latest ingenious 
design plus trained men are what 
takes conquer, stop con- 
queror. The machinery more im- 
portant than superiority man pow- 
er. For example, give England enough 
water and air fighting machinery 
the latest type, and she has chance 
survive. 

sure, our preparations for 
defense include both the manufacture 
war machinery and the training 
men, but noted that both 
represent new trends our national 
life. The training men will pro- 
much did during the World 
War; manufacturing, however, will 
given emphasis has never had 
before. National policy, from in- 
clination toward limitation produc- 
tion, will turn full, even forced, 
development. 

what effect the new trends will have 
education, for certainly national 
policies recent years have much af- 
fected education. outstanding ex- 
ample has been the effect restricted 
employment. The whole 
system was slowed up. and 
girls remained boyish and girlish 
later age than ever before the 
history the country. There has 
been hurry throw the mantle 
adult responsibility over them. 


MILLER 


But now need hundreds thou- 
sands men for the army, navy, and 
air forces. need skilled men for 
the industries. Employment will 
easier get, and the condition will 
encourage boys and girls men 
and women earlier age. 

Who will get employment 
certainly will the young people 
who have skills. will not young 
people who have merely appreciations, 
democratic ideals. Young people 
who can read accomplish practi- 
cal result, who can figure skillfully 
and rapidly, who can use the mother 
tongue cleverly writing and speak- 
ing, who can saw board straight, 
who can use laboratory instruments 
with accuracy—they and their kind 
will the employees wanted the 
war and other industries. (Inciden- 
tally, one might guess that the devel- 
opment skills will much indi- 
rectly develop appreciations did 
all the courses designed build 
appreciations 

The change trends national 
policy will solve some the problems 
disproportion now existent edu- 
Self-discipline will remain 
ideal, but over much will not 
expected it. There will other 
desirable and necessary supplemen- 
tary discipline. The curriculum will 
not top-heavy with social science. 
Natural science will again have the 
place deserves. Physical education 


will have some its ideals sharpened 
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every youth thinks his military 
training military action ahead. 
Habit formation will taken from 
the educational attic, where was in- 
stalled mistake, and restored its 
rightful place the educational liv- 
ing room. 

there comes the time when 
must engage actual war, should 
have, even then, educational bene- 
fit. Many our people, now numb 
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the advantages this country, 
would have chance gain appre- 
ciation for democracy vivid way. 
Just as, according the song, 
not know have heart until 
gins break, some people appear 
need the experience defending 
their country from break-up order 
appreciate its liberties and chances 
for happiness. would adult edu- 
cation another form. 


POIGNANT TRIBUTE 


Engraved the base great Confederate soldier 


leans his top the shaft. 


Situated paces front 


the Capitol, in\Columbia, South Carolina. 


This Monument 


Perpetuates the Memory 
those Who 


True the instincts their faith 
Faithful the teachers their fathers 
Constant their love for the State 
Died the performance their duty 


Who 
Have glorified fallen cause 
the simple manhood their lives 


The patient endurance suffering 
And the heroism death 


and Who 


the dark hours imprisonment 

the hopelessness the hospital 

the short sharp agony the field 

Found support and consolation the belief 
That home they would not forgotten. 


Unveiled May 18, 1879. 
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The Application Measurement 
Physical Education Programs Second- 
ary Schools. Harrison 
M.A., Syracuse University Book- 
store, 1940. 159 pages. $1.50. 


Dr. Clarke’s textbook should the 
library every school administrator 
well the desk, for ready reference, 
every physical educator the land. 
For treats basic educational tech- 
nique highly practical and informa- 
tive way. But its chief claim immedi- 
ate attention that Dr. Clarke has woven 
into his exposition programs for the ac- 
tual use tests real school situations 
—tests which are highly valid measures 
physical fitness,—which itself the 
most-needed quality life for success, 
even for survival, especially war-time. 

Here, then, mere theoretical trea- 
conveniently forgotten. Every chapter 
challenges the reader act. per- 
suasive, too, and not much because 
the author’s apparent fervor, because 
his facts are logically marshalled and 
simply presented. 

Another virtue this new book resides 
the valorous way which Dr. Clarke 
has critically analyzed the various tests 
best known physical education theo- 
rists. Abandoning the usual procedure 
physical education 
books, which describe scores alterna- 
tive tests and leave the reader the al- 
most hopeless problem choosing which 
adopt, Dr. Clarke has, wherever pos- 
sible, revealed the reliability and validity, 
the integrity and quality norms, the 
time for administration, and the various 
practical uses each test considers. 
This the greatest aid the reader 
not yet trained statistical procedures, 
who must, perforce, rely the advice 
someone for selection tests. 

Again, Dr. Clarke contributes another 
feature: gives the physical fitness ob- 


jective “considerable prominence 
(1) the fundamental position 
pies the educational growth 
and girls, and the attainment hap- 
piness life, and (2) the strong edu- 
cational programs that have been pro- 
meet this objective.” Thus, thig 
new textbook has concentrated par- 
ticular aim and method attaining it— 
precisely when such exposition most 
needed: When the nation clamboring 
for greater physical fitness its 

The scope the book indicated 
chapter 

Measurement Physical Education 

Physiological Integrity 
Posture and Foot Measurements 

The Physical Fitness Tests 

Critique the PFI 

The Physical Fitness Program 
Efficiency Tests 
General Motor Ability Tests 

Physical Education Skill 

There excellent group informa- 
tive tables, few figures, complete in- 
structions for giving PFI tests, valuable 
suggestions the interpretation and fol- 
low-up PFI problem cases, and ex- 
cellent Bibliography.—F. 


The Curriculum the Common School, 
Henry Morrison. 381 pages. The 
University Chicago Press, 1940. 


This volume sequel the 
Basic Principles Education published 
1934, and, according the suggestion 
the concluding paragraph, may ex- 
pect third the series sometime the 
near future. the first volume the au- 
thor developed theory education 
based the evolutionary principle and 
scientific realism. the present vol- 
ume sequel the author develops 
theory and content curriculum for gen- 
eral education the common school cov- 
ering all grades from the primary level 
the end the junior college. line 
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with the author’s scientific realism for- 
mulated “factually defensible theory 
what education is” the first volume and 
develops curriculum the second vol- 
ume that will effect the accretions called 
for the author’s definition, “Education 
nothing else than taking the arts 
and sciences and moral attitudes which 
make the fabric civilization.” 

The curriculum advocated for the com- 
mon school America based the 
adjustment theory. learning “how 
get the world.” The adjustment 
theory distinguished from the erudi- 
tional theory and all theories organic 
The outcome should 
adaptability “capacity meet very 


development. 


wide range adjustment.” Personality 
results, for every genuine learning prod- 
the subject personality, its meaning, 
fabric, and integration, Dr. Morrison de- 
voted three excellent chapters his ear- 
lier book principles. this book 
develops curriculum consisting “gen- 
uine” learnings which constitute the ac- 
cretion. 

The curriculum not individual 
matter with the learner. social. The 
from our social heritage and the grow- 
ing content our culture. consists 
the fabric our civilization. the 
arts and sciences evolved the course 
human progress the school has its cur- 
riculum. the primary function 
the common school transmit suc- 
cessive generations this store culture. 
Education will result instruction with- 
this basic framework the curriculum 
the right kind. 

The author devotes twelve chapters 
the examination the curriculum which 
uniform for all learners. Correspond- 
ing units mastery have been worked 
vut outline form. 

Finally the author restates the conten- 
tion set forth his book prin- 
ciples that the program for effectuating 
this curriculum must worked out with 


due regard for psychological and social 
conditions prevailing locally. The time 
element and qualifications teachers are 
additional factors determining the pro- 
gram. 

Dr. Morrison making significant 
contribution curriculum work our 
schools. Many are becoming increasingly 
disturbed the degree which cer- 
tain the curriculum has been in- 
dividualized. The author has done more 
than raise his voice against this trend, 
has given constructive piece 
work this field which will prove 
inestimable value rethinking our cur- 
riculum problem. 

For one thing shall all feel grate- 
ful. Dr. Morrison makes personality the 
primary objective education. course, 
shall never wholly agree concerning 
the real nature personality. best 
the personality emphasis will save 
from narrow eruditional curriculum. 
One may well schooled, but poorly edu- 
the job the school make 
learnings count the making per- 
this agree. It’s worth noth- 
ing that can agree least one 
issue. 

course, still have some very fun- 
damental issues before us. sufficient 
“take on” the arts and sciences and 
the moral attitudes which constitute the 
fabric civilization order become 
what implied personality? per- 
sonality integration accretions, and 
more? The argument that Dr. Morri- 
son’s curriculum will promote static so- 
cial order worn out and can thrown 
into the discard. Does the theory ad- 
justment and adaptation take ac- 
count all the phenomena human beha- 
vior? Here are back the root 
some our differences. They are funda- 
metaphysical. Even the author, 
though wants confine the educa- 
tional argument the scientific, resorts 
implicitly, not explicitly, meta- 
State Teach- 
ers College, Slippery Rock, Pa. 
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Study the Problems Teaching 
the Slide Rule. Carl Shuster. 
Bureau Publications, Teachers College, 
Columbia University, New York. 1940. 


This the first experimental study 
English the teaching the slide rule. 
The author, testing many college stu- 
dents, discovered certain errors slide 
rule manipulation constantly recurring. 
Teaching techniques which took into ac- 
count these common errors were tried out 
experimentally and proved superior 
traditional techniques. Any slide rule 
teacher would find this book most help- 
ful suggesting ways and means lift- 
ing students over the learning barriers 
cmitting the zero the second place, es- 
timating the third significant figure, and 
placing the decimal point. 


The Centralized School Library. 
Helen Rimkus. The Wilson Co., 
New York. 1940. 108 pages. 


For great many years the many pub- 
lications The Wilson Company 
have been invaluable the research 
worker, the teacher, and the general read- 
er. person interested the many 
kinds material that books, pamphlets 
and magazines contain can fail get 
help from the wide variety library aids 
published this company. This reviewer 
feels that The Centralized School Library 
hardly belongs the category valu- 
able highly useful material. Written 
originally master’s thesis, the 
local story the organization li- 
brary partially centralized school 
district up-state New York. con- 
tains little not found better more 
form other easily accessible 
books and magazine 
Boston University. 


Mathematical Clubs and Recreations. 
Samuel Jones. Jones Co., 
Nashville, Tenn. 1940. 234 pages. 


The author Mathematical Wrinkles 
and Mathematical Nuts gives the 
present book worthy companion volume. 
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address Mathematics Clubs and 
Recreations before the mathematics sec- 
tion the Tennessee State Teachers 
sociation. gives background and help 
teachers mathematics high 
schools, and colleges the organization 
mathematics clubs. practical and 
helpful. 

Part devotes 137 pages Mathe- 
matical Recreations,—amusements, brain 
teasers, oddities, games, rhymes, 
fallacies, magic squares, etc. The selec- 
tions are made with care and judgment, 

Part III consists pages which 
are given the solutions the amuse- 
ments, brain teasers, brain nuts, puzzles, 
riddles, and Bible tests, etc. Part 

One closes the pages this little vol- 
ume with feeling that life worth- 
while even has live chiefly the 
field mathematics. Most mathemat- 
ics beyond the fundamentals can left 
enter. Every teacher mathe- 
above the elementary grades will 
find much interest and profit this 
volume.—Guy Boston Univer- 
sity. 


Selected Films for American History 
and Problems. William Hartley. 
Bureau Publications, Teachers College, 
Columbia University, New York. 
and 275 pages. 


Many schools have failed make 
full use their silent sound moving 
picture equipment they might due 
the great difficulty selecting films prop- 
erly graded and useful, for the prob- 
lem unit under consideration 
class, the film distributors’ catalogues 
declared they would be. this book Mr. 
Hartley has produced eminently prac- 
tical handbook. 

Here has discussed briefly the prob- 


‘lems evaluating the social studies film, 


types films available, and problems 
film utilization. Each these chapters 
have carefully selected bibliographies. 
The major part the handbook lists the 
complete title each film, its length, 
whether sound silent, production date, 


producer, sale and rental price, and grade 
level The synopsis each 
film tells exactly what material cov- 
ered and what manner. Every film in- 
the handbook has been evalu- 
ated against set criteria, and speci- 
fic suggestions are offered concerning the 
most effective application each film 
the teaching situation. Nearly one third 
the films listed were evaluated 
classes engaged studying the subjects 
illustrated films. 

This handbook should available 
every social studies teacher the ele- 
mentary, junior high school, senior 
high school who makes any use films 
his classes. the best book its 
kind that have 
Boston University. 


Annotated Bibliography Mental 
Tests and Scales. Charles 
Wang. Catholic University Press, Peiking, 
China. 1939. 658 pages and Indexes. 


total 1776 testing and measuring 
instruments are listed and classified. 
the author recognizes, the classification 
categories are not always clear cut; they 
overlap and conflict, but cross refer- 
ences aid the reader who might reason- 
ably expect test placed under 
different category. 

The 1776 mental tests and scales are 
classified broadly into (1) measures 
mental capacity, (2) measures person- 
ality and character, and (3) measures 
vocational aptitudes and abilities. 

Measures mental capacity include 
(a) 276 single tests apperception, asso- 
ciation, information, vocabulary, (b) 
114 performance tests and form boards, 
and (c) 208 tests general intelligence. 
Included the later are tests for special 
groups such the deaf, blind, and illit- 
erate. 

Measures personality and character 
include tests adjustment and integra- 
tion, traits and characteristics, attitudes 
and opinions, interests and preferences, 
moral development, environment and 
background. The demarcations between 
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classifications this section are not al- 
ways clear and convincing. 


The section dealing with vocational 
aptitudes and abilities represents deter- 
mined attempt difficult field. Tests 
designed test various aptitudes, such 
clerical mechanical, are followed 
tests “specialized ability and training.” 
Some these are mere subject-matter 
tests, e.g., poultry production 
test, the Indiana state high school 
tests animal husbandry. 


The section also includes tests and rat- 
ing scales for teachers, janitors, and many 
other occupations and skills. 


The author acknowledges his obliga- 
tions such veteran test bibliography 
makers Hildreth, Smith and Wright, 
and others. recognizes that there 
clear line demarcation between 
mental and physical. excludes from 
experiments, drill 
exercises and practice tests. includes 
obsolete tests, state scholarship tests, and 
tests based upon definite textbooks. Only 
tests published English are included, 
high compliment the leadership Eng- 
lish speaking educators, particularly those 
our own country. 


The book invaluable reference for 
libraries, professors education, teach- 
ers and administrators. There at- 
tempt evaluation each test through 
annotations following biographical 
ing; many cases these annotations are 
uncritical quotations summaries from 
the descriptive circulars the test mak- 
ers, some cases that represent keen 
personal judgment.—Guy Bos- 
ton University. 


Minor Mental Maladjustments Nor- 
mal People. Wallace Wallin. 
Durham, C.: Duke University Press. 
ix, 296 pages. $3.00. 


Essentially the book one factual 
autobiographies personality maladjust- 
ments gathered from intellectually nor- 
mal and superior individuals. contains 
wealth concrete illustrations 
many kinds conflicts and maladjust- 
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ments which normal persons are sub- 
ject. demonstrates detail from 
authentic case histories how various mal- 
adjustments arise from the process 
early conditioning. practical value, 
describes the methods adjustment 
adopted different persons for overcom- 
ing their difficulties. 

The instructor and specialist will find 
rich storehouse autobiographic illus- 
trations which can used supplement 
and vitalize the textbook lecture pres- 
entation the principles normal and 
abnormal development and mental hy- 
giene, and the discussion various men- 
tal mechanisms. The material, further- 
more, lends itself for use connection 
with the problem-solving and project 
methods teaching. Guiding questions 
and literary references facilitate such use 
the case histories. 

But the value this study does not 
end with the specialist. The student and 
lay reader will find that the problems 
mental adjustment, hygiene, and the de- 
velopment personal characteristics are 
concretely presented through simply 
phrased case histories. The author has 
set down his facts such manner that 
they are immediately understandable, in- 
teresting, and applicable. 

for this reason that the book 
should prove great value parents 
and teachers. The practical implications 
for child-rearing and education can 
deduced more effectively from interesting 
life-histories, perhaps, than from the dis- 
cussion abstract principles. Minor 
Mental Maladjustments Normal People 
book just such vital histories. 


Applied Chemistry. Sherman 
Wilson, Head Exact Science Depart- 
ment, Northwestern High School, 
and Mary Mullins, Chairman Physical 
Science, New Utrecht High School, Brook- 
lyn, Henry Holt and Co. 530 pages. 
1939. $1.72. 
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the very words sentence found 
the preface this well-illustrated and 
handsomely printed book, every young 
person “is entitled education which 
trains his discrimination and 
for the kind world which finds 
himself.” Perhaps this the sort edu- 
ability apply the facts 
science everyday affairs—that both 
college and young people 
should have. often has been as- 
sumed that the high school boys and girls 
who are headed for some college uni- 
versity need theoretical and technical 
training while others need merely prac- 
tical understanding the arts and sci- 
ences. Why not little both for all 
who attend high school? Theory and 
practice fit together very well the life 
both the scholar and the business man, 
the technician and the ordinary work- 
man, the learned and the unlearned. 
good for scholar know the hard 
work and the practical application 
some his theories; and good for 
the man who works factory know 
the idealism the science which 
applies. 

This book Applied Chemistry such 
book that all students, whether the 
high road college the practical 
road business career should read 
and master its very practical aspects. 

The factors our everyday environ- 
ment, the most important indus- 
tries, and the chief concerns our ordi- 
nary lives are treated most effective 
way. All high school students theo- 
retical chemistry should have oppor- 
tunity read this book the fascinat- 
ing practical ways which Chemistry 
applied modern life. Not too 
cult, yet not too easy, this book has great 
merit and deserves thoughtful considera- 
tion all teachers high school sci- 
Education. 
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